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ABSTRACT

This study aims to explore the practice of instructional leadership in one of MRSM in Perak
Darul Ridzuan. The research is done as a case study on instructional leadership especially
teaching quality in new curriculum. To this date, there is no instructional leadership done
on instructional leadership focusing on new curriculum which is KSSM. The study was
conducted using instructional leadership model by Hallinger & Murphy (1985) which
identifies three (3) dimensions: 1. Define goal and missiqg,_\‘(!)f" the school. 2. Planning and
managing the instructional program 3. Promote a g_ﬂsffﬁyg";c;ool learning climate. The
sample was taken from the researcher of previous mﬂfl The 3 respondents were selected
based on their criteria of the subjects in Ksmli:ﬁe instrument was built by the researcher
based on Principal Instructional Maga@éﬂt Rating Scale, PIMRS (Hallinger & Murphy,
1987). Qualitative data was{g_aﬁ"agfidl 'through interviews and document analysis. The
interviews and selected. _dgcur;léﬁts analysis are from the criteria of subjects in new
curriculum that KSSM.( ?r;)m the findings, the result showed that instructional has been

done to improve teaching quality even in new curriculum.




ABSTRAK

Kajian ini adalah bertujuan untuk mengenalpasti amalan kepimpinan instruksional di
salah satu MRSM di dalam negeri Perak Darul Ridzuan. Kajian ini diadakan sebagai
kajian kes terhadap kepimpinan instruksional terutamanya pengajaran berkualiti di dalam
kurikulum baru. Sehingga kini tiada kajian yang dilakukan dalam kurikulum baru iaitu

KSSM. Kajian ini dilaksanakan menggunakan model Hallinger & Murphy (1985) yang

mengenalpasti tiga (3) dimensi iaitu

1. Mendefinisikan matlamat dan misi di sekol mncangan dan mengurus
kepimpinanan instruksional. 3. Mewujudkangc%rsekimmn pembelajaran sekolah.
Sampel yang diperoleh adalah daripadq sm‘\s}tu MRSM pengkaji. Tiga (3) responden
yang dipilih mempunyai kriteria, @&SSM Instrumen yang dibina oleh pengkaji
berdasarkan “Principal Ins(%g.%:} Management Rating Scale, PIMRS (Hallinger &
Murphy, 1987). Data kuhéi&a!iif}hlmpufkan melalui tembual dan analisis dokumen seperti
Borang Penceraga% %Bwf dan dokumen terpilih mempunyai kriteria subjek dalam
kurikulum baru %ﬁn va’il’-:rk.!,‘lrmrudmn dalam KSSM. Daripada penemuan, keputusan

menunjukkan intrustional telah meningkatakan kualiti pengajaran dalam kurikulum baru.
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CHAPTER 1

INTRODUCTION
1.0 Introduction

Malaysia will be a full developed country in year 2020 focusing largely on high-
tech and industrial development. The Ministry of Education’s (MOE) Blueprint is
encouraging knowledge building and creating thinking culture. The Malaysian education
system is developing creative and innovative students, generating new ideas to ensure the

added — value industry of product and service ‘ ver, the education system in

Malaysia has been developed to ensure that citizens are well-developed and

there is sufficient human capital for ntry. Strategic planning is crucial for
educational excellence in the education system and high quality leadership in
.
schools. Principals and Vic%a s are the people to improve academic, skills and the
n

co-curriculum. Leade hif—i hools positively influences professionalism and academic
achievement (Sergio@;, 2601 ).
~<\
In achieving excellence in education, globally, many changes have been made in
Malaysia. These changes are to advance the country economically, technologically and
socially (Boohene & Williams, 2002; Chase, 2009; Drzensky, Egold, & Dick, 2012 and

Jainabee & Jameela, 2011).




The Ministry of Education (MOE) has a plan to implement various changes and
innovations in school. The MOE also aims to improve the Malaysia education system
through its Interim Strategic Plan or ‘Pelan Strategik Interim 2011 — 2020’. This plan has
been launched to transform the Malaysian education system. One of the strategic elements

of improvement is the introduction of a new curriculum.

The new curriculum is intended to produce skillful people who are able to compete
in a global world Malaysia Education Development Plan, 2013. In this plan, a holistic
approach is taken. The National Examnination and School Based Assessment (SBA) or

‘Pentaksiran Berasaskan Sekolah (PBS) states (N se is to redesign the primary

and secondary curriculum to achieve internati -‘ww standards. Furthermore, the educators

involved want to transform the way of ing, attitudes, values and practice to improve

capability and competence (Tan, 2031%
. \\'
W
N

NN
1.1 Background of the Study
E \ L
¢ ;“'.\:‘
-y ) A“ k' - - - - - -
Maijlis A‘&qnah Rakyat (MARA) is an agency which is responsible to the Minister
of Rural and Regional Development and was formed by an act of Parliament in 1966. It
was established by the British Colonial Administration in 1951 and as a result of first
Bumiputera Economic Congress resolution in 1965. MARA’s Corporate mission is to be
an outstanding organization of entrepreneurship. MARA management operates via the

operation centre found in Malaysia and overseas. Education is one of MARA’s core

operations as one of its objectives is producing a globalised human capital with integrity.




MARA operates several junior colleges or boarding schools in Kuala Lumpur and all over
Malaysia. Mara Junior Science College abbreviated as MRSM is referred to as junior
college under the management operated by the Education Secondary Division of MARA.
MRSM'’s mission is to produce Bumiputera students of potential in science and technology.

(Adapted from Official Portal of Majlis Amanah Rakyat, 2015)

The establishment of MRSM as the junior institution of MARA is one of MARA
academic institution , knowns as Education Institute or Institut Pendidikan MARA (IPMA).
MRSM has its own programs which add value to MARA Education System such as Ulul

Albab Program, KAT 1, KIKS, IGCSE Program.

ever MARA is also subject to the
Ny

examination based on the curriculum of Ministry\.6f Education (MOE).
g\
The first MRSM was MRS ban established in February 1972. Every year,

*
students are admitted into MRSQ\W distinction through their performance in local public
‘:F\\A‘O
exams. Besides local public examination, the students enrolled have to go through MRSM

Q=

Entrance Tendency of Ujian Kecenderungan Kemasukan MRSM (UKKM). The purpose of
the test is to m tl':ev best students for admission. Basically, previous curriculum’s,
Kurikulum Bersepadu Sekolah Menengah (KBSR) and Kurikulum Bersepadu Sekolah
Menengah (KBSM) managed to identify the best students. When the new curriculum takes
place it means that Kurikulum Standard Sekolah Rendah (KSSR) and Kurikulum Standard
Sekolah Menengah (KSSM) will be fully reformed by 2017. In 2015, MRSM will therefore

be able to capture the best students in Form 4.




The holistic approach to assessment through School Based Assessment (SBA) or
Pentaksiran Berasaskan Sekolah (PBS) requires the redesign of the primary and secondary
curriculum to achieve international standards. MRSM students are among the applicants in
2014 who have gone through Form 3 assessment or Pentaksiran Tingkatan 3 (PT3) which is

in the new curriculum and KSSM system of evaluation.

1.2 Problem Statement

“Jemaah Nazir Sekolah (2003)” or School Cabinetd

F Tt
R »|
C S

ispectorate in “Standard Kualiti

Pendidikan Malaysia (SKPM)” or Malaysia Quali ducation Standard stated that the
Principal and Vice Principals are leaders \thf:@a"% to teach. They have to lead in
implementing high quality teaching and lealﬁrl‘ﬁ This is important to the performance of
the school and the country. In 201{\@0?&1:11 memo from the Director of Secondary
Education dated 23 February mt@'*th‘at all Vice Principals are required to teach and lead as
a mentor to teachers. Ob@gtlons are also now required by Vice Principals and Heads of
Department twice a yeaf. /

In an Institute of Aminuddin Baki report (2006), Malaysia Principalship
Competency Standards stated that principals and vice principals now have to be
instructional leaders in order to implement a strategy that enhances curriculum

performance. They need to set targets and be responsible for school achievement. Drake &

Roe (1994) stated that school leaders are seen from 2 dimensions, - administration/




management and teaching leaders. Action taken by the principal is therefore aimed at

improving the teaching and leamning process (Hallinger & Murphy, 1987).

Most of the instructional leadership models and theories are basically based on
researches undertaken in the United States of America and the UK. In Malaysia the idea of
instructional leadership is relatively new (Hussien, 2005). In contrast in other countries
there is a wide literature on instructional leadership (Ginsberg, 1988; Hussie, 1993;

Johnson, 2006; King, 2002; Murphy, 1998; Packard, 2011).

Schools as organizations face many obs 4@ when seeking to improve the
effectiveness of teaching and learning. The ﬁrsg%mprovemem starts with the leaders

N\
in the school (Ramaiah, 1992). Secondly,%}%"ﬁmction or role of instruction leaders is
o \

critical in securing better outcomes. Thirdly, the administrative duties may distract from the

RN
task of being an instructional lm_d&"*&&ohd Hasani, 1985).

DN
N1
In MRSM, f?ﬂﬁ\f curriculum is still in an unknown entity. Not all teachers have

the complete information regarding the introduction of this new curriculum. So it is

important that leaders direct and help the teachers in all instructional matters.




1.3

Research Objective

The purpose of the study is to identify whether instructional leadership has an

influence on the teaching quality for the new curriculum in this MRSM. The study has two

(2) objectives.

1

2.

1.4

1.4

To explore changes in teaching quality for new curriculum.
To elicit teachers’ opinion on the leadership practices that affect teaching quality for

new curriculum in MRSM.

Research Questions Qyi

There are two (2) research questions: Q,.*?\

1. What are the teachers’ perspect ‘o\n instructional leadership for the new
curriculum? \i;-

2. How does mstrqupqﬂ eadershnp influence teaching quality for the new

curriculum m‘%iktab Rendah Sains MARA (MRSM) ?
\ (_)"

‘:
Research Framework

This study has two parts which inform the research framework, these are

instructional leadership and teaching quality. The new curriculum will be explored as

context for the study. The main purpose of the study is to explore the relationship between

instructional leadership and teaching quality in MRSM. Furthermore it looks at the




implementation of the new curriculum. This study can therefore can offer some useful

insights.

1.5  Significant of the Study

The significance of the study is that it explores the implementation process of
instructional leadership and teaching quality in the new curriculum. It helps the teacher,
students and the management understand whether and how the new curriculum affects
students’ achievement.

The study will be helpful for Maktab Rendah Sains MARA (MRSM) overall in
Malaysia to understand ways of enhancing teaghing quality in new curriculum. Research
shows the quality of teaching is the main influence of student’s motivation and students’
achievement (Fullan, 2001). MRSM"néedsunstructional leadership to enhance and maintain

its excellence.

1.5 Limitations of the Study

The in depth ease study will focus only on a small sample of respondents. Some of
the limitations of the case study is the method to gain accurate information from teachers
and top management through an interviewing process. The second limitation is how to
conduct classroom observation during the teaching and leaming process which brings up
issues of access. The third limitation is the impact of the new curriculum in action.
Moreover, teachers are overloaded with other job requirements so this may be another

limitation of the study.




CHAPTER 2
LITERATURE REVIEW
2.0 Introduction

This chapter describes literature that supports the premise of the research. The
literature review would demonstrate how the present research enhances, refines or revises
what is already known. There are 4 major sections in this chapter. The first section deals
with the definition of leadership and theories covere %;'on. The second section is
introducing models of instructional leadership tl%?’ﬁ’used to this research. Since the
purpose of this study is to identify ins&uct@{;&r&aﬂemhip in new curriculum. The third
section is underlying instructional lead%ﬁﬁmvinwimplementing new curriculum. The fourth

is definition and components of "%mg quality. The final section is discussing on the
L\

relation between instructional leadership to improve teaching quality.

A
%

2.1  Educational'Leadership

Definition of leadership are various and found in many articles and books of
leadership topics (Bass, 1981). Leadership definition can be found in Tead (1953),
Greenfield (1992), Robbins (1993) and Ogawa & Bossert (1995). Tead (1953) stated that it
is a process of helping a group to achieve goal and suitable to the group. Robbins (1993)
clarifies that it is a process of an individual and group purposive or indirect to influence

others to the group development of organization and goal achievements. Furthermore,




Greenfield (1992) defined leadership specifically as a process and effort to identify and
solving matters that obstruct group of employees and organization in achieving effective
and efficient goals. Ogawa & Bossert (1995) described leadership to achieve organization

excellence by influence of mind and act in the organization.

There are some of local bachelors in Malaysia defined leadership differently such as
Robiah (1988), Wan Mohd Zahid (1993) and Zaidatol Akmaliah (1993). Abdullah & Ainon
(1997) as the local bachelors stated that leadership is a behavior to influence others in
willingly to do what is needed by the leader. The leader is t@}e{son that has the capability
to help without stress and pressure. Robiah (1988) deﬁnﬁl&ieadership is an effort to guide
strength in a group and functioning as an action iuflt;rr:gl members in their activity. Wan
Mohd Zahid (1993) reviewed leadership as tﬁéﬁg‘ﬁﬂity to encourage human passionate effort
in achieving goals. N\ ‘\ \9

AN

Leadership is the, effort to gain individual influence which directed through
communication process to achieve goals (Fleishman, 1973). The process in influencing
individual and group‘is also the effort to achieve goals through action. For this researcher

study, leadership is the process of top management upholding the effectiveness of MRSM

to achieve mission and vision even in new curriculum.

In terms of education, Campbell (1983) stated that leadership is a process of a

principal to gain subordinate cooperation towards accomplishment of goals. Katz & Khan




(1971) stated that there are 3 context of leadership such as post and title, individual
personality and networking behavior.

Sergiovanni (1984, pg. 1 — 4) defined educational leadership as,

“Educational leaders related to the enhancement and ability to develop education
program. The ability to interpret curriculum and setting teaching objective, vary teaching
method, determine classroom management, preparing learning environment, teaching

innovation, ability to influence and teachers’ and student coordination in achieving school

v

Based on the definition of leadership conc ucation leaders, research used is

education mission. "

a process of cooperation or directing gro chieve mission and school objective.

Furthermore, it is an activity, mman\ cedure to solve group problem. Principal as
a school leader should have i mter n and goals to lead teachers.
‘Q

2.2 lnstructional.‘lé"g@ﬁhip

& 4
V 4

\r
Instructional leadership has been discussed by educators since 1970 which debated
the real meaning of instructional leadership. Definition of instructional leadership appears
when different researchers doing study about school leadership (Lunenberg & Ornstein,
2008). Instructional leadership concept has been studied worldwide in year 1980 and 1990
(Hallinger, 2003, 2012). The studies were about effective school, change implementation

and improving school had been an instructional concept (Hallinger, 2003; Hallinger,

10



Taraseina & Miller, 1994). It discovers the establishment of belief among policymakers and

policy users in which instructional leadership is the main factor to achieve effective school.

Bevoise (1984) defined instructional leadership as a big scope when all action taken
by Principal and Vice Principal for the purpose to enhance students learning. For example
to set up school mission, preparing resources needed for teaching , implementing
observation and teachers evaluation, planning program for staff development and
encouraging staff relationship and cooperation. Glassman (1984) stated that behavior can

lead to excellent teaching and learning process in school.

& are to develop productivity and

The activities implemented by the top mav
better working environment for teache ieve excellent leaming and better

achievement (Greenfield, 1985). Thes uments are parallel with Hallinger and Murphy
(1985) in which managing teac @\ng impact to students’ achievement. This opinion
is shared with Lipham, Rankm oeh (1985) defined instructional leadership to improve
teaching program thro% aluation program objective, plan for improvement and the

changing of other

The top management in school such as the Principal and Vice Principal should
encourage teachers to achieve school academic goals work harder and prepare to take effort
in making change in school. Instructional leader in this case is the main factor to change

and achieve.

11



Instructional leadership is the role and responsibility of the top management to
teaching to ensure teachers effort so the program objective is achieved and effective. It is

also defined as the influence and capability teachers’ effort to teaching effectiveness in

school.

Through the evolution of education, the principal and Vice Principal as instructional
leaders in school need to encourage teachers to accomplish academic school goals, more
effort in their work and prepare to enhance more effort in school change. Instructional

leadership is the main factor to the achievement and changes in school (Carrier, 2011:

oF

Instructional Leadership regards is in two terms which are

Sahin, 2011).

communication to the teachers in impfeving self-reflection and encouraging development

L 4
of teacher professionalism (Blasé , 2002). The purpose of this leadership is to build
strategy such as giving suggestions, feedback, asking questions, sharing opinion among

teachers and giving appraisaland appreciation to teachers.

Murphy (1988) stated that interpretation to instructional leadership has to be divided
from school management. The direct action to teaching and learning process involving
observation in class. For Donmoyer and Wagstaff (1990), they defined the teaching giving
significant impact to learning opportunity in class. The identification is classified in six

tasks which give significant to student leaming in classroom (i) planning based on

education needs in giving positive impact to learning process, (ii) state policy, task and

12




norms, (iii) to benefit teachers, (iv) teachers observation, (v) to coordinate students’ needs,

and (vi) to involve in learning process.

In the 21% millennium, definition of instructional leadership has not changed much.
The description of instructional leadership as expert personnel are the implementation of
curriculum (Gordon & Ross, 2001). Malaysian school principals create an effective school
(Sazali, Rusmini, Abang Hut & Zamri, 2007). It is supported by Alimuddin (2010)
describes instructional leadership leaders are creating a conducive school environment to

gain student achievement as they are agent of a change. In justification of determination

leadership towards student learning, King (2002) defin ir%ional leadership as action
Zd

by Principal and Vice Principal in improving tea: learning activity. Larry (2003)
had a modern perception of the definition of i ional leadership. He stated that the

meaning of leadership is wealthy and‘rich compared to the era of 1980. School has to

develop information technology gadgets wand get more feedbacks to improvise staff thinking

and benefit data in making decisien.

{0
There are%&l instructional leadership models. One model the researcher

proposing comes from Hallinger & Murphy (1985). This model is divided to three

dimensions for instructional leadership role of the principal and Vice Principal: Defining
the School’s Mission, Managing the Instructional Program, and Promoting a Positive
School Leaming Climate (Hallinger & Murphy). The skills shall enhance efficiency,

knowledge and creativity of the school administration.

13




2.2.1 Instructional Leadership Element

This study implementing Hallinger and Murphy (1985) Instructional Leadership Theory
which is focusing the three (3) dimensions. The dimensions are discussed as detailed in ten

(10) functions in instructional leadership behavior. See Figure 1.
a. Dimension 1 : Defining And Designing School Mission

The first dimension is defining and designing school mission in which teachers have to
clear with the goals of the school and know what )%t\ School mission is defined
differently (Johnson, 2006). For an example, Ser@%ﬂ stated that school mission
is mission of the éxcitement and work commi in an organization. Schwahn & Spady
(2001) defined mission as a clear and\concrete pictures to extent of organization tend to
achieve. Furthermore, McEwan ’%\Stated that mission can energize of leaders’ future
based on values, trust and eiﬂ&imc& The most important factor is a school should be
led by a visionary le d understand the mission (Glickman, Gordon & Ross, 2009)

and able to translatg the mission into reality (Johnson, 2006)

After establishing the mission, it should be delivered to school community
(Glickman, 2005, Hallinger & Murphy, 2007). Sharing mission can benefit all (Dufour &
Eaken, 1988). The sharing can develop motivation and workforce. The task shall be

meaningful. Sharing mission builds proactive work orientation.

14




b. Dimensions 2 : Planning and managing instructional program

The dimension is the establishment of all members of the school. The model requires
principal to be stimulate, supervise and monitoring teaching and learning in the school.
Since the principal is expert in teaching and learning, it is a commitment to improve school.
In Hallinger & Murphy (1987) theory, principal is to manage teaching program. Research
findings (Packard, 2011; Peariso, 2011; Stiggins & Duke, 2008) showed that principal can
manage and evaluate teaching in classes and develop objective teaching and learning. The
findings were supported from suggestions of Leithwood & Levin (2010), Hoy & Hoy
(2006) and Glickman, Gordon & Ross. Gordon (2004) su that principals implement

their task according to teaching and learnin& which can increase academic

achievement. @
L AN
¢. Dimension 3 : Developmg@k arning climate program

The dimension is pr and participating in teacher and leaming development. It is

encouraging exﬁ@chem to go further their area because it is a lifelong learning. The
research suggests to build teacher capacity through leamning, peer coaching may get better

result to change teacher practices and student learning support.

Furthermore, in this dimension, instructional leadership theory in Hallinger & Murphy
(1987) is to foster learning in school. Glickman (2002) stressed in the principal function as

the learning. In school, Glickman has stated that principal has to nurture a positive school

15




culture in to encourage student learning. O’ Donnel & White (2005) research found that
teachers’ perception towards principal in enhancing better culture was aprediction to
academic achievement. This research has prove this dimension foster teaching is the main

aspect in instructional leadership.

2.3 Instructional Leadership in Implementing New Curriculum

When there is change introduced by the education system from Ministry of
Education , the principal and Vice Principal are officially the ones responsible to implement
the change. Either it will be excellent or it will be a% depends on the principal
(Hussien, 2008). The principal has to be ready c allenge to implement the change

for the benefit of the school. This argumer%& ported by Azhari (2002). The principal

and Vice Principal are respons:ble support and encourage towards education

&

Green & C (2009) supported the statement which several factors are
onsidered to ange such as providing and improvising action plan based on
search in school according to the school needs. The school should set mission. The
achers should know their responsibility to be in the system. According to Green &
ypress (2009) and McEwan (2002), Principal and Vice Principal have to spread about new
iculum in the meeting, briefing, assembly especially to build trust and to decrease

kiety among teachers.

16




Hallinger &

Murphy (1985)
Dimension 1 Dimension 2 Dimension 3
Defining and Designing Planning and managing Developing school learning
School Mission instructional program climate program

Figure 1 : Hallinger & Murphy (1985) Instructional Leadership Model

yl?ased on new curriculum. It

includes observation and teaching evaluation, codrdinate curriculum and observing students

Instructional leadership manages teaching pre

development. When the principal and vic ' are observing teachers, they have to set
the goals according to the new sy&g%n. Mattar (2012) stated instructional leadership
involves teachers in planning Q:‘\’ hing tools preparing, discussion about teaching and
class visit for the purpo eﬁ&sewation. For an example, in a guidebook, Malaysia
Education Qualit d or Standard Kualiti Pendidikan Malaysia (SKPM) by
Inspectorate has d‘%’ne principal and Vice Principal towards curriculum implementation
and teachers observation using observation form to improve teaching and learning.
Principal and Vice Principal active involvement should have to evaluate teachers’ tools in
implementing new curriculum. It is supported by Fullan (1991) which teaching activity
considers importance, building cooperative working environment, observing development

and supporting each other among teachers.
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2.4  Teaching Quality

Teachers are the single greatest influence in a students’ academic performance.
Teachers are the frontliners in education globally. After receiving qualified practical,
training and education development, students performance are required especially in
academic should be perfect. Some research have suggested that “schools bring little
influence to bear upon a child’s achievement that is independent of his background and
general social context” (Coleman et al., 1996). Other evidence suggests that factors like
class size (Glass et al., 1982; Mosteller, 1995), teacher qualifications (Ferguson, 1991),
school size (Haller, 1993) and other school variables ay an important role in what

students leamn. In some cases, principals are a k ement in school improvement and

teaching quality. @Q
L 4
Teachers have a direct. ibility to shape a student’s achievement and in

education they are impor@schml — based factor (e.g. Rockoff, 2004; Rivkin,

Hanushek & Kain, 2 nson, Barrow & Sander, 2007). This is also referring to a
study in High S 0 of Ohio: Teacher Characteristics on Students Achievement by
Rockstron, Angela H (2013). The researcher discovered teacher can influence achievement
of students whether in the same school or in different location, the dissimilar levels will

acknowledge help to the school administrator.

The definition of good teaching as instruction that leads to effective learning, which
turn means thorough and lasting acquisition of the knowledge, skills, and values the

structor or the institution has set out to impart. The education literature presents a variety
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of good teaching strategies and research studies that validate them (Campbell & Smith

1997 Johnson, Johnson, & Smith 1998; McKeachie, 1999).

Teaching quality consists of knowing about the content, skills and positive attitude
(Good & Mulryan). In the effort to give information to students the teachers have to get
specific information so that they understand well. Carrol (1963, 1989) developed a model
of quality teaching which states effective teaching is influenced by 5 factors; teachers’
attitude, ability to understand, teachers’ diligence, opportunity and quality teaching.

Teachers have teaching competency and are able teaching well, fun and understandable

oF

Teaching quality has been improved\which construct teaching strategies such as

(Shahril, 2005).

student-centered, which are more teaching“and learning activities and included students’
participation. For non-performin : nts can still be enhanced their holistic approach
towards human developm ership practices contributes better implementation and
develop among the stu%ls([{ahlmah Haji Ahmad, 1997). It requires student participation
and focuses ﬁ%’mﬂ differences of students. Teaching activities are designed to
especially encourage participation and verbal communication through verbal skills (aural
and oral) as well as reading and understanding, experiential based writing and practical

application of mathematical concepts such as additions, subtractions, multiplication and

divisions (Rahimah Haji Ahmad, 1997).
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The Council of Chief State School Officer (2007:1) stated that an administrator as
educational leaders which can promote success for all students by teaching quality
according their standard of the school leader such as:

a. development and implementing has to facilitate and share vision and be

supported by school.

b. school culture and instructional program has to sustain in improving students

learning and staff profession.

c. full effective and efficient learning organization.

d. collaboration in interest and needs in communities.

e. well —act integrity and ethical.

f. well — understand, reflect and inﬂuenceé?ﬁﬁ\:c , social, economic and legal.

X\'a

Nevertheless, Leithwood te:tQ a% ‘(gm%) stated that there are six categories of

approaches of school leaders th ﬁ;%%e-'that can identify in the researcher study which is
RN

instructional: focus on behm.éﬁ teachers affecting students is according to the situation

of the study. And it is Msﬁ;tisﬁed with defining instructional leadership almost entirely

in terms of its urgﬁgign teaching quality. Sheppard (1996) adopts a broad definition of

instructional leadership (DeBervise, 1986) and consider other indicators of school

improvement such as teaching quality.

Studies in the “effective schools” research tradition during the late 1970’s and early
1980°s reveal that certain principal behaviors were important factors in student

achievement. (e.g. Crowson & Porter Gehrie, 1980; Heck et al., 1990; Sheppard , 1996;
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Venezky & Winfield, 1979). According to hundreds of researcher, high expectations for
teachers and students, close supervision of classroom instruction, co-ordination of the

school’s curriculum and monitoring students’ progress.

The study was conducted and found that quality teaching involves a directive of the
teachers consisting of elements of knowledge, skill and value in teaching that will have an
impact on students (Campbell and Smith 1997; Johnson, Johnson, and Smith 1998;

McKeachie 1999). For this study this section is split into knowledge of teaching and

learning, and domains of curriculum.

RV

To improve the quality of teaching and learhyfg“‘in schools, instructional leadership
role shall be the determination process (Sim, 2011). Leaders position as instructional
leaders are important such as being a mentor to the teachers regarding curriculum and
pedagogical which encourage te@é’hp‘fs,énd student to analyze their lacking in teaching and
learning. When there are slmung and engagement between all teachers to plan and prepare

lesson material, collaboration to develop curriculum through discussion and observation,

instructional [e@d&ﬁh?p'is effective (Mattar, 2010).

According to Sim (2011), instructional leadership refers to purposely related to the
process in teaching, the involvement to the teachers’ interactions, students and curriculum.
Hence, the link in classroom instruction has to be improved. Sergiovanni (1984) stated that,
instructional leadership has the ability to develop educational program which includes

interpretation of the curriculum and teaching objectives, teaching methods diversification,
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classroom management determination, teachers’ coordination and school goals

achievement.

Furthermore, a series of behaviors that is designed to affect classroom instruction is
one of instructional leadership. An impact on students coming from a strong focus on the
quality of teachers and teaching is instructional leadership. There is undelivered the

curriculum instruction to the students in a proper way. School leaders require extensive

knowledge about instruction.
The conclusion is structured and directed to teac! hich are stating clear goals,
supportive environment observing and evaluation en et al., 2011). Leaders can be

the agents of change to school achievem %;h teaching instruction (Leithwood,
1992). Hallinger & Murphy (2013) describe:Jeaders have to identify school mission, staff
and teachers and school coonl’”‘\ 1 and improving teaching and leaming through
classroom — based strategi thich is the main influence. Nevertheless, MRSMs have

y :
demonstrated instruct%@.,leadership to facilitate students in achieving goals. From

'v'
Hallinger and Mu ‘Z}I 985), this framework was designed to align more clearance of

instructional leadership.
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2.4.1 Knowledge of Teaching and Learning

Knowledge defines the ability of teachers to assists students’ learning which
compromises with teachers teaching and learning practice. The old ways of teaching and
learning is found to be too rigid and out dated. But now teaching learning process consists
of four basic elements which assessment, planning, implementation and intervention. A
principal used method for monitoring and judging overall quality of teaching and learning

based on objective, data and scientific criteria.

Possessing knowledge is also important %e application also is pedagogical

knowledge and leads to equation espec@ the classroom (Summers et al. 2001).

Knowledge of teaching and learning i‘can traditional or high — impact to the students.
2

Harlen & Holroyd (1995) also’\,@ ow teachers organize, implement and deliver tasks
are affected from a lac ackground knowledge. Wheeler (2006, p.31) stated that

“teachers need to know the science subject they teach”. The teachers should improve the

O
subject matte\t?&‘l ivering knowledge to others.

Learning is to be gained through a variety of experiences, such as group learning
(class, small groups, or dyads) or as individuals, depending on the skills, interests and
ability of the students. The teaching and leaming process should, as far as possible, be
improved through the use of local prototype materials and orientations to reflect a truly

Malaysian curriculum (Rahimah Haji Ahmad, 1997).
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As conclusion, teaching is deliberate intervention that involves the planning and
implementation of instructional leadership and experiences to meet intended learner
outcomes according to a teaching plan. Learning can be defined as relatively permanent
change in an individual’s behavior (knowledge, skill and attitude) that can occur at any
time or place as a result consciously. Teaching and learning process is the most powerful

instrument of education to bring about desired changes in the students (Good & Mulryan,

1990.

2.4.2 Domains and Curriculum ﬂy\

Domain is an area of control or sphére« owledge which ensure development
\

from all domains such as cognitive,@éﬁgfﬁwe and psychomotor (MacDonald, 1982).
Curriculum refers to a course ?1:' sﬁuﬁ%s:ﬁool, and the subjects making up a course (Gay,
1985). If domains of curr%iq;ﬁil;n% are put in correlation, it would be the agents of
instructional leadership, imement- Domains of curriculum represents curriculum as the
result of a highl{qﬁ?mjé; and dynamic interaction events and acts (Macdonald, 1986). The

. D . : >
boundaries of@imculum are the boundaries of school systems, curriculum plans, materials,

personnel and pressure may come from outside the boundaries.

In Malaysia education system, implementation of new curriculum such as KSSR,
KSSM, Smart School, Integration Schools and Cluster School replaced. Teaching quality
should be practiced together with domains of curriculum towards student achievement.

According to Chrispeels, Burke, Johnson and Daly (2008), gains in students learning have
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been made but a top down approach in leadership could inhibit organizational learning.
These show that leadership in teaching can achieve academic student performance.
Basically, the new curriculum in Malaysia involves competence and knowledgeable
teachers. Support for teacher is strengthened to ensure the curriculum is accurately translate
into classroom teaching through better teaching resources and expanded School
Improvement Specialist Coach (SISC+) role (Primary School Curriculum Standard

Development Plan Of Malaysia Education, PPPM 2011).

As conclusion, instructional leadership requires facilitating, highly trusted and
knowing the people. In which the domains of curriculum adapted six key areas —
communication, spiritual attitudes and values, hum%anism, literary of science and

: W
technology. physical and personal deveIOpmer_%tK go%ﬂﬁce a better leader.
\Y"
\\. %
AN

2.5  Relations of Instructiogaf‘laéd;rship and Teaching Quality

* 5#\
AN

TN \‘:}’\
This chapter }'e\.geal‘g&rnodel and theory and components in instructional leaders and

O

eaching quality v&ﬁfgﬁ‘-’related. Instructional leadership focus on model and theory of
allinger & M%;phy (1985), Heck (1990), Robinson (2007) and Murphy (1995). While
eaching quality divide into knowledge of teaching and learning, and domains of
urriculum. The teaching quality and instructional leadership suggest key components

astructional selected for this study and the importance of understanding these components

context.
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The broad categories are potentially overlap with or had influenced one another and
not necessarily demonstrate across and within each other (Sheppard, 1996). The
components, domains and dimension in model and theory guide research question that aim
not only to describe effort on the parts of leaders in the areas but also indicate how a leader
consider these in his/her effort to improve instruction. In particular, the researcher will
focus on the role of leaders and have those model and theory to help gain which the best to

improve teaching quality based on instructional leadership.

Instructional leadership had seen as effective and positive leadership in providing
teachers especially implementing education change (ﬂhlﬁgger, 2003; Hallinger & Heck,
1998; Jainabee & Jameela, 2011; Jameela & Jdinabee; 2011; Kursunoglu & Tanriogen,
2009). In the transformation of Malaysia éducation system, Principal and Vice Principal
role as instructional leaders can be more ‘complex. They should know that they have to
change first before u'ansfonning_‘_f;éﬁ;gt"‘s and getting support for the system. They shall be
the agent of change. The mi:§5mll exterminate old practice and implement the new one

ith new skills.

Instructional leadership was seen as positive impact to provide teachers as the
gent of change. An effective principal and vice principal has to be proactive especially in
aching and the needs of student. School leaders able to implement change in school and
§ a direction which differentiate excellence within school. When education system is

veloping instructional leadership will be more complex. The change give impact to the
26



involved principal. Instructional leadership principal and vice principal dominate new

B
e

efficiency which required to implement the change. The process acquire new practice rather

than using previous skills and ;;ractice.
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CHAPTER 3 ‘
RESEARCH METHODOLOGY

3.1 Introduction ‘

This study is to identify instructional leadership upon teaching quality for new
curriculum in one boarding school in Malaysia. This chapter discusses the research
methodology used in the study that includes research approach, research design, research

instrument, population and sample, ethical issues and data analysis.

|
This study had collected data using variousQwEllection methods. The study is to

explore untold possibilities, explanationﬁ at had happened and elaboration to a |

situation. To change attitude to a positive ion in an organization, a qualitative method

*
is conducted. This research looks X\i\\ha'uctional leadership context in new curriculum to

improve teaching quality OJ@N}MM practice.
3.2 Resea r@mach

The study has utilized qualitative methodology, which is the approach that used data
in form of words to interpret teaching quality for new curriculum. The qualitative approach
s an interpretive method in which try to understand and to account human experiences and
ctions. In interpretive, it describes phenomenology first hand experiences of any process,

ploring community activities (Davidson, 2005).



According to Creswell (2003), specific approaches comes with certain types of

social research problem. When selecting an approach, there were three (3) considerations
needed into decision: the research problem, the personal experiences of the researcher and
the respondents that participate. Quantitative approach is an approach to test a theory or
explanation and is appropriate to identify the utility of an intervention, the factors that
influence an outcome or understanding the best predictors of outcomes. However, the
researcher need to explore and does not know the important variables to examine. The
researcher’s topic is new, has never been addressed with a group of people.
"&:';.,\,

Holiday (2002) found theoretical perspec_tivw in interpretive and the concept
of interpretive research described as symbdlfc-"ilnteractionist, phenomenology and
ethnography. The interpretive stud'y is us@ﬂf in this study which focused on the full

¢ N
omplexity of human sense making ‘as‘the situation emerges. Interpretative can be done

@
L\

ough qualitative which gim_e.@ﬁbftamity to the researcher to use interview in giving open
interview questions aﬁ@ﬁ_‘r_gedbm to the respondents answered with their own words

orwarding to the r&;ﬁrﬂh

Qualitative research also requires flexibility when acquiring analysis in developing
ocedure to ongoing analysis. Qualitative approach is still useful as general treatment each
pvering range approaches (Miles & Huberman, 1994; Denzsin & Lincoln, 2000; Creswell,
998). It also draws communication and patterns of interaction within teachers, describe

d interpret of subjective meanings attributed to situations and actions (Tesch, 1990). The
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details only can be established talking directly with others and giving them opportunity to
tell their point of views. The study should be minimized the power relationship between

researcher and participant (Cresswell, 2007).

Apparently, to do this study, the researcher made dissimilarity between quantitative
and qualitative approach. If the researcher use quantitative, it only tests a theory by
specifying data collected on an instrument that measure attitudes. In contrast, in qualitative
the researcher seeks the views of respondents in establishing a meaning of phenomenon. It
may identify the issue some of oppression individuals. The interview shall determine a
personal experienced some maltreatment. Through mtew the researcher managed to
get in-depth answer focusing to this study. Punch 'fg )-and Mathers et al. (1998) stated
that the researcher accessed respondents’ ﬁgion meaning or understanding build by
the respondent, definition of the sitviatnl)"‘n. and reality of the construct seen by the

BN\
| ,‘\\}‘

espondents.
S
’\"\\t
This approach sp@@lg more hours and extensive data collected, consuming time in
yrocessing the ;datlﬁ,‘q;;ciib"e'analyzed and writing long passages. The researcher had to write
ong passages because to show multiple perspective. When struggling with the complex

ext of the data, the task is challenging.

Qualitative is a study the area of interest deeper compare to a quantitative method.
few sample will be taken as a sample since the process of analyzing it will be time

nsuming. The scope of interest was studied focus on one department. As Merriam (2002)
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stated in qualitative, the researcher hold the role as the primary instrument and data

collection and analysis. Full descriptions of the phenomenon through the findings or

product in the kind of inductive process.

3.3  Research Design

Research design used is based on research strategy to acquire information in
achieving any of research information (Mohd Majid Konting, 1998). The researcher use a
ase study design which through an in depth single case can provide insight into events and
situations. Judgmental or information-oriented sampling technique was purposively used to
select a case (Burns, 1997). This case study had acqui ore detailed and immense,
exploring and understanding rather than confirming ‘and quantifying (Gilbert, 2006). The

Ny
hosen research design should accommo@@ose and research problems which to be
jolved (Sidek Mohd, 2003). ‘

ANl
N
The case study aclgi%%&)ged that findings based on the researcher experience in

A

rg&f&g‘:ﬁf'the teaching quality using new curriculum which is KSSM.
/N

9

he population. It

ase study is, particularly well-suited for in-depth information of contemporary
Q

henomenon with specified boundaries and answering “how” and “why” questions

Aerriam, 1998; Yin, 2002). The researcher is interested in how instructional leadership

fluence teaching quality for the new curriculum in MRSM.

The researcher select case study upon conducting, the researcher explored and

ducted an in-depth study from any possible data received from the teachers. The
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researcher got through every angle and different perspective. Cheng (1996) stated a case
study involve the interactions among teachers and differently culture understudied. The
background of the area giving advantage in helping the researcher with the study. The
researcher details this study methods according the following case study steps. The
researcher select a case which is suitable to the researcher experience, determine data

collection and data analysis.

In qualitative method, semi-structure interviews were the most common data
collection method used. In this method, data were collected from teachers from one of
MRSM in Perak. The interview process was well-planneﬂit@ggoourage and allowed survey
responses in giving in-depth feedback and mteWn Interview is one of better

|

eedback to acquire a full picture. N\ Y
Ay
Ny

Instrument 04\:\{ 3
\\

The researchen\qss_t_aft;ed information by interview and through documentary
alysis. The quaii;aiti{e_;trésearch has divided into two (2) types of data collection which
e interviews andvdocuments. The processing data for the interviews starts from interview
otocol and continue with audio visual, transcription and analyzing interview with
idating the transcriptions. The documents analysis included teachers’ lesson plan,
dents’ intervention and from teaching and learning process feedback and Principal and
e Principal observation form. Observation were done twice a year formally by the Vice

incipal or Head of Department to every teachers. One copy will be submitted to MARA

adquarters for record and teaching analysis.
32



The interview was held which talked to the respondents and face-to-face. This study

conducted a semi-structured interview. Instruments for qualitative study are from questions
design by the researcher based on research questions. The interview questions as a
guideline to implement an interview session. It is built from general questions to specific.
Normally, the questions are from a few main questions and towards provoking questions.
The questions shall be unexpected appear during questioning. The unexpected question is
to get in-depth issues from the respondents. Taylor and Bogdan (1998) stated that in-depth

interviewing is repeated face-to-face encounters understanding informants.

In the study, semi-structure interview questions as the instruments of the
study. Designing instrument item were built afte! literature review. Designing item
< -
questions based on operational variable and %Q'nensmn of Hallinger & Murphy (1985).
The design item is for content valldlt‘?‘m items of the interviews’ questions. The
instruments of the study were \j‘;qlot test. The criteria which used as guideline for
designing instruments wer&% lection to describe current situation. In the question
item, double meamng %u.l;l be avoided and use an easy language and sentences (Uma

Sekaran, 2003: Ga -}'2006)
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3.4.1 Data Collection
The process of data collection procedures were taken in facilitating this research by:

Approval from Secondary Education Division or Bahagian Pendidikan Menengah
(BPM) of MARA (see APPENDIX A).

Upon receiving permission from BPM to conduct this study, a letter of permission
was approved by the principal of the MRSM that the researcher requested to do the
study.

Arrangements were then made with the responuv,g) conduct an interview and

collect documents from the respondents. @

e respondents that had selected had sig‘;\\;;r of consent to let them know of the co-
peration and were given fermala{%a¢ edgement for their commitment.
I 3

The semi siﬁg%tgi interviews allowed survey responses gave in-depth
hterpretation and ﬁé&iﬂler analyzed (Kvale, 1996). As stated by Holstein and Gubrium
995), it entails .a\E'reative interview which to have deep involvement in the conversational
elopment. The survey is to back up all the interview questions were given to the
spondents. The interview questions schedule (see APPENDIX B) was designed by the
her based on Principal Instructional Management Rating Scale (PIMRS) build by
llinger (1987). This to check validity of the research through triangulation. The

erature review also supported the research questions and interview questions. This study
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also sent the instruments to be checked and verify from the educational leadership experts

before conducting the interviews.

The interviewees were selected among teachers. The teachers are from Bahasa
Melayu, Science and Islamic Studies subject. Each interviews session was audio-taped with
the permission of the respondents. The interviewee had been asks about their socio-
demographic to make the respondents to feel ease and comfortable. The interview had been

in a normal interaction.

The research site is in Academic Block of where the respondents are
studying. The researcher is being around when acaﬂqf?bﬂeess:on is on. It is a perfect place
o call upon informally during break to mter%\w@lem informally. It is an easily accessed
place where we do not have to go thr?ughha Tot of procedures in order to just with the
dents, teachers and management: \
W

In the documen&’gna,lysxs the documents were analyzed from two types of data.
esson plan of evgj% ~Ylmidr;hel's were collected and copies had been made from every of it.
o triangulate the data, the document from reflection of the teachers’ lesson plan had been
nalyzed. The second documents were from the students’ intervention and feedback forms

rom every class of the teachers (See APPENDIX C).

For the student session, the researcher called anyone free or who are voluntary to

er the questions. During their break time will be quite possible because that was only
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the time they able to eat and rest before the next class. So the researcher went to classes and
my appointed site is form 3 classes. When their teachers are on leave or went for courses,

they are free.

The students were given feedback form of teaching and learning on their class
session. 3 students were selected for each class to answer the feedback form. It only takes

‘about 10 minutes to answer feedback form (See APPENDIX D).

Observation form were taken from teachers’ observation. Teachers’ observation

were selected from the three (3) respondents of teachers is study. With the consent of

he principal, one of the copy of observation %ﬁh teacher were given to the

esearcher. It is to triangulate the prior da@% the interview of the 3 respondents.
N
e

The observation were selected for S@ in year 2015. In the observation, teachers

*
ave to be evaluate on 3 parts, whi{‘%g.

. Pre (Planning and Prﬁ%&ion), 2. Current (Class Environment and Teaching) and 3. Post
Professionalis sibility). The 3 parts of the observation are mainly referring to
mprove teaching and learning process continuously (See APPENDIX E). It was developed
y the Secondary Education Division Bahagian Pendidikan Menengah (BPM) and was

lot tested for 3 MRSM in Malaysia.
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3.4.2 Pilot Test

The purpose of doing a pilot test from other MRSM is to check that the instrument
is understand by other teacher. The pilot test was held after school session. It takes about an
hour to answer. Validity of the interview questions through semi-structure interview as
informal with two (2) teachers in different MRSM. The teachers were not involved in the
study. The teachers were asked to answer and they can understand well. They can answer
and give opinion to the questions. The researcher can proceed with the sample and
population after the test. It shall be as a guideline and for actual study. Nevertheless, the
respondents have to check validity of the data. The respoi@% need to sign the transcript.
Before the pilot test, the interview questions qerésﬁ'ﬂtiestions. After the test, only 9

questions were really answering both resealfch‘gueﬁﬁd;{'.
3.5 Population and Sample_| N
-

The resegrclj&[ﬁdvselected the population of 8 teachers involved in PT3 from the
school. The MRSM is chosen because it is the researcher target sample. For sampling
purpose, the researcher selected only 3 teachers which is based on random sampling.
Suitable respondent selection for study purpose based on experience and for researchers’

knowledge (Arvy et al., 2002)
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This study involved three (3) respondents that were selected from 8 teachers that are
teaching from 2012 - 2014 in new curriculum. Interview method can use 1 — 20 sample
(Gay et al.,2006). This is because of the total of respondents are enough to gather

information. The selection was based on a set of criteria stated below:

1. Have experience

ii. Expressive — ability to speak / share. Open — minded and care the problem.

iii. Willingness — provide consent to participate.

iv. Being with the teacher almost three (3) years.

V. Experienced with the problem for the last 2 years. | > &

vi. They are involved in this educational syste_m'w.bféh;i; KSSM for 2 — 3 years.

vii.  Based on result analysis of each su&jrec_ét"ﬂ;ey are teaching: High Performance,

Average and Below Average. =\

The teachers defined‘class "edl;;:entration depends on teaching quality. There are
three (3) different teaching subjects involved in. The teachers had to plan their teaching and
learning properly and, differently between Form 2 and Form 3 of 2012. Most of the student
too afraid to understand their subject and always be prepared for their School Based
Assessment (SBA) or “Penilaian Berasaskan Sekolah™ (PBS).But after the assessment, the
teachers realized the teaching was better understanding only if there was an assessment.
Teachers needed mentoring and facilitating to differentiate between “Kurikulum Baru

Sekolah Menengah” (KBSM) and “Kurikulum Standard Sekolah Menengah” (KSSM).

Quality of teaching had been seen after the assessment. Documents analysis used to
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complete the case study. The researcher used an interview to collect data. Interviews can be
structured, semi structured and unstructured. Semi — structured questions had been asked.
The questions were flexible, adjustable — language standard depends on respondents’

dialect and explained very clear.
3.6  Ethical Issues

In the progress of doing the research there were some general issues need to be

thought. Ethical considerations should be taken aware. For this research, informed consent,

&

Informed consent implies the awareneﬁ‘hg e subjects to seek information, why to

confidentiality and anonymity was the main issues.

bring out the information, what is the purpci&e and does it affect to the subjects. For this

research, it was consider as get c;m%éhd purposively proved by the subject. The subjects

had gave consent to the rese@@%y signing the consent letter (See APPENDIX F).
\L.

After gejthespondents consent, the researcher wanted to hide the subjects’
identity. When answermg the interview questions, the answer transcriptions for each of
respondent had been stated as Respondent 1 (RI), Respondent 2 (R2) and Respondent 3
(R3). The transcription had written R1, R2 and R3. However, the respondents’ background

is required to be told to look upon teacher characteristics appointed in the way of teaching.
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The information given to the researcher was strictly confidential. It was unethical

for the management to identify the group of sample. The source of respondents that had
collected should be protected. The researcher had been extra careful that others cannot
access the information. The three (3) respondents gave their information without fear or

unsecure. They felt giving the information shall help to build better instructional leadership.

3.7  Data Analysis

Collecting data and information through interview and document analysis, the
researcher need to implement triangulation. Interview andMnents analysis use the same
item. Triangulation techniques in analyzing data weﬁaébuorted by evidence and helped to
valid the data that were sought out from mt@méﬁ}’; and document analysis. High validity
Q \

through qualitative method was focus on th;“\ﬁiole process of the study. While, Miles and
Huberman (1994) stated that no w@&@es to construct validity in qualitative study.

W\

As stated by Mﬁﬁha.ll et al. (1995) the data analyzed needs to be in a systematic
manner. The regeaxﬁ;g&dsed a simple way to organize and understand the data very well.
Data manageme;'t“ divided into three (3) process; purging data (transcription),
understanding data (coding), and categorizing (interpretation).In this study, data collection

involved the teachers in the same MRSM. The limitations were the respondent honesty in

answering the questions. The interview data were collected and recorded in a record player
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The first step for the study was the researcher had transcribed from respondents

voice recording. Transcription process was done within 2 months. Full effort took
thoroughly and full attention to valid the data. Firstly, the interview recorded had been hand
written and then computer typed. The process had been done by the researcher. The
transcriptions were then given back to the respondents to valid checking. All respondents

agreed for interview transcriptions and ensured interpreted correctly by the researcher.

The transcriptions are written in Bahasa Melayu according to the answer from the
respondents. The transcriptions were translated to English. This translation has been done
by two (2) teachers of another MRSM. Selection of thes¢"2.teachers was based on their
experience of teaching in English subject and ﬂﬁr’.’lﬁ‘egdemy background which was
studying abroad. They were agreed to help in ﬁanﬂgtlon and given some appreciation as a
token. Brislin (1976) has stated that, “the gé‘ée_rél term referring to the transfer of thoughts
and ideas from one language (somﬁ%)f’lq,f&n(.)ther (target), whether the languages are written
or oral form; whether the m?@bées have established ortographer or do not have such
standardization or whet!"m}éﬁne or both languages is based on signs, as with sign languages
of the deaf. ” . W\

After writing, the researcher coded each transcription. It is important to get real
data, for references to write and report. The coding was done manually by the researcher.
e researcher had categorized information according specific theme. According to

erriam (1998) categorizing data based on analytical category were useful. For an

xample, document of students’ intervention of each class was applying instructional
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leadership in teaching and leaming process. It was part of teachers’ teaching quality. In the
interview data, the thematic were analyzed strategically. According to each of research
questions, every theme and category answered to both research questions. For documentary
analysis, the data were interpreted to valid respondents teaching quality from teaching and

learning process.
3.8 Summary

This chapter explains the process how the data were collected and analyzed. For
triangulation of the data were also discussed from thf cﬁ"”:iﬁmive method. Every each data
collected were study to answer research questip.ns‘s.%ié'évb’ﬁheless, it includes ethical issues
that should considered in this chapter. N\ 1 .

QU W
L

To write a case study, ﬂt}&f&l,mspondents were selected to compare between each

\ N
of them. The researchers ‘had\to0 make comparison and analyzed each data collected.
Categories were emﬁggd +to explain the case study. The interview was the primary

technique used aé&é’*ﬁéuments analysis was to triangulate the research in which to explain

more.

The documents analyzed were taken from teachers’ lesson plan, students’
intervention and from teaching and learning process feedback and teachers’ observation
form. It was to make the data more reliable and valid. Both the techniques were carried out

to triangulate the data.
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CHAPTER 4
RESULT AND FINDINGS

4.1 Introduction

This study set out with the aim of exploring and assessing teaching quality for the new

curriculum and to relate instructional leadership to teaching quality. Another central

objective of this study was to investigate teachers’ perceptions of leadership practices and

how far they adapted in teaching quality for the new curriculum in MRSM.

4.2  Data Gathering Process Qwi

The data gathering process for this u$§;; research began with semi-structured and

L 4
focused interviews with tcacheyw\h{ktewiews schedule was set out and conducted with
N

three (3) teachers who wi \Sively selected. The research design selected was an in

depth case study, whélgg’l‘e' selected sample was from one site only. Documentary analysis

were also used \t?ﬂ\&fore information to the data.

The findings of the study are discussed in this chapter in the following ways:

1. The description of the respondents in the study.

2. Instructional leadership and teaching quality from teachers’ perception.

3. The instructional leadership influence upon teaching quality for new curriculum in

MRSM.
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These two ways of data collected are from semi-structured interview, observation form and
teaching and learning plan. Observation form and teaching and learning plan used to
support all findings in the interview. Semi-structured interview was used to see
instructional leadership of teaching quality in new curriculum. Data collected from the
interview were analyzed by thematic analysis method. The first step, the researcher coded
using descriptive codes based on the facts regarding sub-dimension stated by Hallinger &
Murphy (1987) and the facts by teaching quality in new curriculum. Second step was
implementing intergrative code in listing the sub-dimension to three (3) dimensions of
Hallinger & Murphy (1987) : 1. Defining and desig:;i&g 1 mission, 2. Planning and
managing instructional program, and 3. Devgggﬁ{ng 'school learning eliminate program.
Finally, the final step was overdrawing tber@gpﬁ'ic.l; to connect Dimension in Hallinger &

Murphy (1985) with the observation\ fqn'n and lesson plan.
o\

4

NN
N
4.2.1 Background Dmﬁ@ﬁpi’ of the Respondents

o\

The %ee'l%z Jtéachers that participated in this study are described in this chapter
through their personal profiles. The purpose of this is to present to readers the respondents’
background. Their profiles are from very different backgrounds. Collectively, they were
teaching subjects and at the same time they were also a curriculum leader. The names of the
respondents are changed to a pseudonym in order to protect identity and follow ethical rules
of the research. The researcher used name Zara (respondent number 1 in the list), Dahlia

and Amanda (numbers 2 and 3). A biographical sketch of the respondents with their

relevant data is summarized in Table 4.1.




Table 4.1: Biographical Sketch of Respondents

No. of Involvement in
Name Age | Gender Subject Years of New Curriculum
Teaching (KSSM)
Zara 38 Female Science 12 3
Bahasa Melayu
Amanda 38 Female (Malay Languige) 14 3
. Pendidikan Islam

Dahlia 37 Female (Islamic Bducation) 12 3

A description of each respondent now follows: f‘-:k

SN T
¢
Respondent 1 (R1) : Zara s \.\“

p
o |
N

Zara is one of the science t@h@g‘iﬂ this MRSM. She got bachelor degree major in
Science . She studied in E)‘;léj EU»k‘niversity in Selangor, Malaysia. She was posted to this
MRSM as her first qu‘:ﬁﬁ'fupon her graduation. Her journey in teaching and learning was
based on KBS!{LM?&%E previous curriculum. This teaching was in an effective system as
KBSM which had been almost 22 years from 1989. She was teaching KBSM from 2001 till

2011.

Zara is selected in conjunction with the criteria for this research study. Zara is well placed
to give views on the new curriculum. The evidence from lesson plans and students’

intervention showed the Zara is a committed teacher. The data collected highlighted her
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ability to improve teaching. Furthermore, Zara may not set her own targets and vision to
improve learning, but the curriculum intervention showed her ability to improve learning

and teaching development.

Zara as a practitioner in this study, is willing to relate the pros and cons between KSSM
and KBSM. She only saw KSSM as an added value of KBSM. Zara noted that she needed

more courses to gain more understanding so that teaching quality improved.

Currently, Zara is the head of science. In that term and position, she is a middle manager
focused on developing better teaching and learning pm:%?% Zara is one of the evaluators

of “Penilaian Berasaskan Sekolah” (PBS) or §?h&#"3’a§ed Assessment (SBA) for form 2

\
: %N

and form 3 students. The assessment is 1mpqw]ﬁitl to evaluate students which is part of the
holistic approach. In this teaching and learning process, Zara will implement PBS or SBA
to enhance individual learning ?Er‘gg .§"se§.

\\ V-

. \ >
AN

Respondent 2 (R2) Ef_;%iénld;

Ve .

Amanda was born and lives in Perak. She studied and graduated from Universiti Malaya.
She studied Malay Literature because of her optimism in that language in form 6. She
ompleted her studies with flying colors. After graduated from the university, Amanda
applied teaching offer from MARA and succeed to become a Bahasa Melayu teacher or
Malay Language. MARA had offer a Diploma of Education contract for two years under

probation. Since 2002, she succeed to be an experience teacher.
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The new curriculum is not an obstacle for her to teach. She understands it well and is
obligated towards educating students in the MARA system. The interview questions that
had been asked to her, reveals that she has set her goal and know what to expect. She is
developing students for knowledge which are relevant to the needs and interest of quality

education systems in the new curriculum.
Respondent 3 (R3) : Dahlia

Dahlia is a passionate teacher. She is very committe:li a‘g“d’“ﬁgls that teaching always in her
heart. She graduated from Universiti K.ebangsag{l @lﬁ"ﬁ\ia but not in an education degree.
MARA had offered her a diploma in educinp.mth;t was for 2 years of studying in one
teachers’ college. The Diploma of IEflLUfatti;i-mis to prepare a teacher for the best pedagogical
practices. ’f\_\ 3

\»»l.\

Dahlia joined MARAN in- -?.Oll)l as was posted to this MRSM since. In 2001, KBSM
curriculum was alsa ﬁfe_ MRSM curriculum. She hopes to make a difference with the new
curriculum and is one coordinator of SBA evaluators in her school. When asked about her
opinion about teaching in new curriculum, she said that she wants to focus on student
potential and develop improvement in teaching.” When asked, Do you know about new
curriculum?” She said she is unsure about the term but she can define as practical teaching

session. In the students’ intervention, for her lesson, she was an objective person. She holds

other posts as a warden and advisor to the Board of Students Representative.
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43  Research Question

Research Question 1

What are the teachers’ perspectives on instructional leadership for the new
curriculum?
In this qualitative study, the findings will start with each research question as displayed in

Chapter 1 through 1.4 and the evidence from the data.

4.3.1. Dimension 1: Define and Establishment Scho Is.

Q.

Generally, the three (3) teachers adapted consistent practices in term of defining and school

goals. The teachers saw their principal central in managing to involve the school
L 4

community to achieve the goals,& :;so acknowledged the formulating school goals as

important for academic ac t.
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R2 — We use this new curriculum in as a transformation of education in conjunction with
current development which basically replace KBSM. This curriculum is used from 2004
and fully implement starting 2017 for form one student. KSSM is a curriculum for
developing according standard to make sure teachers were given and ensure to get

relevant needs and wants of quality education system.

Both KBSM and KSSM towards to achieve or create balanced human capital in the
aspects of JERIS. Nevertheless, heading to 21¥ Century, we need transformation of

student to get global.

Teachers are faced with all kinds of tasks such asmeE g questions, observing students’

 understanding, responses to students learnin re-teaching when necessary. So, there is a
lot of pressure. Nevertheless, intervie ﬁn 3 and 4 revealed that the Principal and
Vice principal were involved dw the process of developing the school goals (See
Table: 4.2). They delibe@brked as instructional leaders, to implement all sort of

activities that supp the teachers to understand the new curriculum and its

mplementanor&
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R2 — I got my information from my Vice Principal of Academic Affairs and Head of
Department. MOE explain generally. Not very clear. Then, I discussed with my
colleagues and went for courses. From there, I know what to do. What is the next step?
This new curriculum making more burn —out. We have burden with clerical task not even
our job. And now this.

I tried to follow and I understand why we should do this. The principal and Vice

Principal make me clear. We set our target. The KPI for our school especially teachers’

main priority task that is teaching. |

\ D~
Hence, the findings about the practices of delivering ti;ig school goals also described in
\ ¥V g

Table 4.2 is that the goals had to be {ecq%n‘aécd and accepted by all the school
community.Respondent 2 also revealed m& E_‘;fc’lings in delivering goals of the school are
understood and acceptable. 1 exhglw : discussion after verbally told. The Key
Performance Index (KPI) t{}at‘ééi&i"i%%e Principal and Vice Principal has been posted. The
target showed discussiony ha:.b:tn made can be seen by school community.

RN

Table ;i".*’i\;‘m‘ialysis of interview: Define and Establishment School Goals.

Theme Sub — Theme Respondent
Academic Performance
Designing Clarifying Goals Understand 2
Applying
Adapting New Curriculum

o i Discussion
Delivering School Goals Vebally 1,23

Posted/printed
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The table describe the findings was adapting new curriculum with the school community
understand and applying towards academic achievement. However, they have to make sure
the goals are easily understood. Furthermore, the principal and vice principal do involve
directly in the process to develop school goals. Briefing and meeting are the example to
communicate verbally. Nevertheless, to gain school KPI, school community should

reluctant to discussion.
4.3.2 Dimension 2: Managing The Instructional Program

(Question 6: How does the school top management resoi@uching quality? ) The question
'
2 Y
had stated it refers to managing instructional pro ich the effort to promote a quali
ging P WW pro quality
teaching. From the three (3) respondents’ akﬁy‘&s, only respondent 1 and 2 replied to the
‘. ‘| -y

N\
question. Table 4.3 reviewed th Aﬁnalﬁis of interview: Managing the Instructional
¢ | =

Program. The table emphasize ﬁ@&rﬁi 4 practices of managing the instructional program.
»
The Principal and Vice m& practiced the dimension by involving administration
« N

committee in collaborative-way to supervise curriculum.
D W\

Table 4.3\ Analysis of interview: Managing The Instructional Program

Theme Sub — Theme Respondent

Supervise and evaluate the tse(:::ﬁ:;e Observation of 12
instructional time Del - I
egate supervision
Coordinate program
Coordinate curriculum Curriculum program 2,3

Teaching tools and materials
Briefing to teachers and

Monitor student’s progress students 1,23
Post Mortem and reflection
: - Meeting Chairperson
Promote a quality teaching Appraisal program 1,2,3
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In the instructional supervision, the study discovered the respondents’ statement showed
the top management delegated the task of supervision to the Head of Department and Vice
Principal. Approval had been given to the Head of Department and Vice Principal to praise

teachers’ strength and to guide teachers” weaknesses.

“Through observation. Head of Department, Vice Principal had observe us according to
the management timetable. We shall prepare lesson plan. But normally, our lesson plan
had always prepared every week. But for me, I think they just want to see the process of

teaching and learning.” (R1)

What I know only through observation, I had p@desson plan. But sometimes I teach
without a proper lesson plan. Only a s:‘mﬂ& e. When the top management observe me,
\ >
they are reading not normal lesson p%bservau’an give me an opportunity to make

*
changes. Previously I had bxﬁ%% by vice principal of academic affairs. But we do

not have the chance to d@&q we do not know what to do for next step.
(

(R2 — Amanda{\. ‘st
O
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Interview question 1 related to the infrastructure provided by the school. The question was

referring the dimension 3 in Hallinger & Murphy Instructional Leadership Model

R3 - My plan is discussion. To help teachers is to help student. Head of Department (HOD)
and colleagues can observe for the benefit of the subject. And from the students we know.

They understand or not.

(1985).After preparing a lesson plan, teachers are now developing better culture in school.
They are improving professionalism development. Teachers should be prepare the lesson

tools to acquire better students learning and understanding.

Documentary analysis supported the respo ﬁ&%’lﬂ in which students’ intervention
showed a high understanding of the te&iy?and learning process with laboratory
activities. This data showed that %1 ts 'bea]ly enjoyed the experiment. They also need
charts, diagrams, tools to sti \ ing (e.g.: stimulate senses using salt, ball, dustbin).

From the data collected, ing teachers with proper teaching and learning process had

been developing bet \}é’n‘wl. (See APPENDIX C)

’ P'
N

Furthermore, there was unexpected question that was, “What form of planning should be
provided by the school management towards better teaching quality.” In a science lab,
every equipment was needed especially apparatus and appliance to handle an experiment.
This MRSM provided full-equip lab facilities. This is important for science teachers to

develop their resources.
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Students’ intervention was basically driven by interpersonal skills and their needs as an
educator. When preparing any type of presentation, in the class session the students had
become IT savvy. In the teacher’s reflection of each of lesson plan, the students enjoyed

class because of gadgets and equipment being used by the teachers.

In the monitoring students’ progress, principal and vice principal had been briefed with new
curriculum. From the students answers of the interview, principals and vice principal
meeting with the student and found out problems in the leaming process and students’
otivation. This theme are briefing to teachers and student and teachers.
\oO~
L)
4.3.3 Dimension 3 : Promote Learning Climate\/

»
l._l

Question 1: (In every class a:q you'well - prepared? ) and (Why do we need lesson
plan and how was the Iesson pl,@‘m §ho‘uld been prepare? ) These two questions had been
described by the respondeﬁ:ns,gﬁt fulfill accommodation by the management. Hence, she
annot teach in imgtﬁémmanner and procedure. Especially she is a Science teacher.
Practical in each &?ﬁ’ét.ivities are important to derive understand in teaching and learning

DrOCess.

he viewed technology as an important tool in the learning of generation Y, the new era. A
pportive and orderly environment is one of main goal for teachers. These needs should
pported the management after engagement with the management. This data was verified

y interview question 6.
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“We have a new principal. I think he is always trying to get the best facilities for us.”

(Rl — Zara)

Documentary analysis supported the respondent’s data which stated that students’

intervention accorded with the understanding of the teaching and leaming process with

laboratory activities. This data showed that students really enjoyed the experiments in

teaching and learning. They also need charts, diagrams, tools to stimulate thinking (e.g.:

stimulate senses using salt, ball, dustbin). From the data collected, resourcing teachers with

proper teaching and learning process had been devgloﬁl:{%nbetter school (See APPENDIX
LD

) N

\\
':L‘"'l-';
Dahlia is an Islamic Education te;\ac?er. She teaches theory and practical. She felt that
RSM gave the best inﬁ'asn'gc%;mfﬁn other school. The teacher should see infrastructure
\ \ v
as useful tools. AN\
\~

“I feel in this,_ﬁ,_wfjgfving the best facilities. Every class and laboratory are set up with

LCD projector and teachers are provided with computer laptop.” (R3 - Dahlia)

[able 4.4 reviewed the Analysis of interview: Promoting Learning Climate. The table
smphasize in general five (5) themes of promoting learning climate. Table 4.4 shows the
ices in protecting teaching hours, provide incentives for teachers, promoting

rofessional development and safe and orderly learning environment.
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The findings indicates practice of protecting teaching hours and found there are interference
by internal or external school activities. The teachers have to attend courses especially
regarding new curriculum. They also have to burden by school activities which MARA
stated to be done in a year. When teachers were elected to be a committee, their teaching

was not well used.

R2 - Time sometimes can be my constraint. Teacher were burden with clerical task.
Involved with too many activity such as co-curriculum. I have to leave my class just to obey
my bosses, I cannot give 100% to teaching and le because to my interference.
Science subject should involve all students wher@ doing practical. For example doing
SEM, we manage to build independew lents. The teachers only a guide. To do

) 3

research shall give them an expe\ri‘t?\before entering university. They try to manage

* =
hemselves. 3 \}3
N

R3 - I am agree with reac‘@ns.

X
3

re given full of responsibility. Normally the same person.
Me, myself as the L}ﬁnd\»isor, warden and head of unit. When [ want to prepare a plan
for my teach%}f Jelt so stress. Too many things to be done. Sometimes I have 1o leave

lass to attend a‘meeting. My students left behind.

e two (2) respondents reveals their needs and requirement to preserving teaching time.
e interference made the teaching and learning will be beyond expectation. They are
inable to pre'pare for teaching and requested for commit with too many extra curriculum. A

pacher suggested to be responsible with only 3 or 4 task of committee.
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The findings also explain in terms of the practice of providing incentives for teachers, they
require appreciation and appraisal in the meeting or acknowledge event such as Anugerah
Perkhidmatan Cemerlang (APC) of MARA. The three (3) different respondents reflected
the appreciation with different requirement. Some of them just need a motivation and

encouragement verbally and others need to be known or highlighted in a meeting or event.

RI — Of course. I need someone to support me all the time. My Head of Department lead
me very well. We know what to do. Sometimes, our department go for a department
refreshment. We like to eat. Sometimes, I do bake a cake for my department.

R2 — Who, me? 1 love it. But if just an appraisal, ?@ﬁﬂ give me a motivation and

<

‘encouragement. No need any present. Just SK h! Well done.”, “Good Job”, "I hope

you do more in the future” or just "can %}e{

me how you do it.” So, does the student, of
ourse they want it.

*
R3 — APC is one of an apprgﬁa%' ‘an appreciation for MARA staff to do well. We got
\ \ \
1000 and a certificate: That is very encouraging to me. I got twice. My students

appreciate my :eac!!;?fgé'ﬂey like to be in my class.

» QY
Q 4
T@?l:‘ﬁui: Analysis of interview: Promoting Learning Climate

Theme Sub — Theme Respondent
: : Policies and procedure
Profectis teashiog hauss Time allocation for teaching 42
Provides incentives for Appreciation through 2 3
teachers acknowledgement and meeting §
Promotes Professional S iy Hkalis 7
Development Depment g HE 12,3
- iy Provide opportunities
% : School environment and full
Safe and orderly learning s
environment S ks 2
Safety
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skt
, A

e study found the professional development of teachers by share ideas and providing in-

house training. Instructional leadership was seen as supportive to improving teaching
quality. The school management gave their best support and commitment in ensuring and
learning process will continue in a comfortable environment. In the department meeting,

allocation of time for classroom management is required.

question 1, the teacher was being asked, “What are the obstacles during teachers’
planning towards enhancing quality teaching?”” For Dahlia, teaching with chalk and talk is
able to attract student. Nowadays, students are homogenous and more advanced.
Teachers should have more knowledge than students. W@&generation are more accessible
o ¥
fo IT than adults. The students’ interest is to bgdf!qﬁbe*hnd innovative. Dahlia felt that she
5N
bnly has to be a moderator and try to l@d %he sees herself as the lead leamer as a

acilitator who can demonstrate her leaming. -

NN
\ \

o illustrate the teacher msmﬁ'}:g a supportive learning environment can be answered by
anda. She talked I?hg_utvlearning facilities. Even though, she is a Bahasa Melayu teacher
he will be a;mentorand facilitator to be part of supporting team. A high achieving school,
he said that not just the school itself and the management providing all the teachers but
hey as the teachers of the school should be beneficiary to accommodate the student.
eachers should be creative and innovative in teaching. Her subject is not a practical
ing. It is more theoretical and the way to implement and process the theory.

evertheless, provided accommodation by the school are significant to the teacher. She still

eeds to vary her teaching in a way of teaching through technology such as student surfing

58




internet to find information. If the school did not provide enough facilities, how can a

teacher being able to teach.

Dahlia could not control any circumstances that happened during the teaching and learning
process. When referring to observing students development, teacher are facing low quality
low quality teaching and learning. Teacher are overloaded with clerical tasks, attending
meeting, involve in various committee, mainly we can that they are trying to adapt to

instructional leadership.

Research Question

How does instructional leadership in @ clnng quality for the new curriculum

in Ma Rendah Sains (MRSM)?

This study looked at ctice of Instructional Leadership. Data showed that,

instructional leadershi| SM is at a higher level.
Dimension 1

All the IL functions in this study was at the highest level. In other words, MRSM is unique
from the mission we see in the early year till end of the year. School mission involve the
eachers as role and be responsible to achieve the mission. Previous years, academic

inalysis were taken from Penilaian Menengah Rendah (PMR) and Sijil Pelajaran Malaysia
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(SPM). From 2012, new curriculum is implementing Pentaksiran Berasaskan Sekolah

(PBS).

In the school, all teachers were participating to design a mission. In MRSM, we share
knowledge and ideas. It shall better understanding of the mission. It can be done through
meeting, briefing, assembly, internal courses etc. Mission to go through the education with
better understanding is setting up school vision and mission board all over the school. They
need to understand very well the reason the usage of new curriculum. One of the steps is set
up banner, bunting or put in the official website of MRSM. Nevertheless parents and visitor

know that the vision is serious. The parents may help to%plish the vision and mission.

S

° y
There is one pattern in the da'a‘wﬁ\%\\hmeresting for planning and managing instructional
program in MRSM. The %Vs that the management was directly involved. Planning,
managing and impl?&fng the program was done collaboratively to ensure the program is
done smoothly. J’?éa{l"lmg is applying instructional leadership, so the respondents had
given their perspective and implied answer. In the interview, the three (3) respondents
demonstrate themselves as learners. In this dimension, the researcher found two findings; 1.

Facilitating and mentoring 2. Supervision and teachers evaluation.

the MRSM, observation has been done. This is part of evaluating instruction and

supervising. Respondent 1 (Zara) encourages and plays a role to observe and evaluate
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teaching. Teachers should give encouragement and support in teaching. It is part to ensure
goals and mission are translated into classroom. Observation is a powerful tool. From this
way, the MRSM may know either the teacher is ready or not. This may know what is the

lacking in teaching. Is it the lesson plan, the tools or the teacher himself/herself?
For Amanda, she felt unsecure to be observed when she said,

“We had a schedule for observation. But Sometimes I feel hypocrite. Only prepare better

teaching before the top management observe.”(R2 — Amanda)

~
This showed that sometimes it is burdening te%ch&-ﬁ”zf‘ﬁ‘om the statement we know some
of teachers may not encourage certain prd@:{ based on PBS. But Dahlia’s statement
agreed with classroom practice through*;ﬂ)servatlon If not teachers do not know what is
right and what is wrong. She fe&%ﬂae can teach without proper lesson plan. This is the
planning that makes ch%\f the top-management willing to discuss after each

observation that is eﬁw better.

The new curriculum is towards holistic approach. Teachers involved in less talking but
ore facilitating. Teaching quality in the area of science (See APPENDIX C) is improved.
Students’ activity in teaching and learning is developing towards students understanding
and achievement (See APPENDIX D). One of the activities is group discussion. They shall
ppoint a leader which in the discussion will be an explaining and examples. This approved

ultiple intelligent within group members.
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When are referring to question 1, pedagogical is the practice of how best the teacher teach.
It is reflect in the lesson plan. For example, Respondent 2 (Amanda) had to teach how to
gain information for early stage and discussion about general issues. From the reflection of
lesson plan and students’ intervention, the researcher evaluate that students are performing
better activities rather than using theoretical teaching. Amanda observed students’ behavior.
She saw students’ understanding reflects from teaching quality. Amanda had implied

teaching and learning process from class achievement.

Question 6 build better teaching when the}' are 0 by the top management.
Supervision and evaluation of teachers are tervention and reflection to the
teachers and the management. It can vﬁk g practices. But sometimes it was not
according to the real teaching pracgii had a schedule to be observed. Amanda felt
differently. She was observed bf\\% p management but she did not prepare every time.
at showed Amanda is n repared and should always be supervised.

“I feel hypocrire;%pfepare better teaching before the top management observe .

NO
anaging an ir‘zi‘ﬁ-uctional program requires the top management to be deeply engaged in

imulating, supervising and monitoring teaching and learning in MRSM. The researcher

ound that Dahlia did not prepare for better teaching.
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“I had prepare lesson plan. But sometimes I teach without a proper lesson plan. Only a

simple one. When the top management observe me, they are not reading the normal lesson

plan."(R3)

When the respondents are teaching in new curriculum, they are facing obstacles and
challenges. The study has discovered obstacles from inside and outside. At this moment,

they need facilitating and mentoring. The respondents need support in term of guiding from

a mentor.

Dimension 3 ?\

In this dimension, there were o@ dings; 1. Teachers’ Professionalism 2.
Teacher and Student Incentive. hing professionalism, when the respondents asked

with interview question 8, ® ) respondents need suitable courses. The teacher

knows which is swtable fi curriculum. Zara (R1) has stated that,
%a “The courses manage to tell the needs.”(RI)

Meaning not all courses the teacher should attend. Amanda only needs skills to gain
teaching quality. Teacher does not know the teaching can be quality if the learner does not
derstand the learning. This worries Amanda very much. For her, something has to be

done. She felt that the courses should focus on the way to teach holistic approach.
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Dahlia thinks a little bit different when she said,

“A teacher need preparation to focus in education in which depend on teachers’

responsibility. "(R3)

Teaching can be interesting when the teaching preparation is creative and innovative. This

makes students understand well.

Furthermore, MRSM should give flexible instructional time. Too much clerical task may

demotivate teachers’ ability. Question 5 refers to th%ienges for each teacher. KSSM
create a possibilities to job satisfaction. The d@%}

they are attending meeting, courses etc. The workload became a burden to the teachers.

|
spondents have leave class when

This data is supported by students’ interyention through Teaching Evaluation Form. (See

’ N
APPENDIX E). The teaching»&( ame disappointed. Zara has stated,

“Teachers were wgg with clerical task. Involved with too many activity such as co —
4
curriculum. 1 ﬁ@“&g’ leave my class just to obey my bosses. I cannot give 100% attention in
N

;“teaching and learning because too many interference.” (R1)
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44  Summary

In conclusion, the findings of the research show that there some of items in the three
dimension of Hallinger and Murphy (1985) Instructional Leadership Model are used by this
MRSM. Findings from interviews and documents related to teaching quality and the
management to achieve goal and mission. In analyzing the data, one can summarize that, on

the whole, the participants depend on questioning in their daily teaching.

The documentary analysis from student intervention and lesson plan are just to support the

original or prior data. The research will be continued » it may emerge more data. To

quantitative study. This research can‘;@hh mixed method study. It also showed

do so, there would be no end to the study as the her felt it can be best supported by

that it may be generalized to every

¥

the research includes a bigger population and

sample.
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CHAPTER 5
DISCUSSION AND SUMMARY

5.0 Introduction

In this chapter, the researcher intends to clarify and present data with meaning to
answer the research requirement. A survey was carried out and the implication of findings
of the study will be discussed. The summary of the findings and conclusion are written in

Section 5.1 and Section 5.2 and are discussed in detail.

5.1  Discussion of the Findings QE

This section discusses in detai ings based on the research objectives. The
discussion of the findings focusﬁ%g, instructional leadership of Hallinger & Murphy
(1985). Firstly, the res §\ ok to an overview of teachers’ understanding of

instructional leadership. researcher also try to find out if their understanding generally

on instructional hip was coherent or diverse. Data collected from the interview
provided the“ifg}nts to this question (See Figure 2). It explained the area of analysis and
instruments of questions. It synthesize details of planning and evaluate (Question 1, 6 and
10), coordinate curriculum (question 3 and 4), supportive environment (question 6) and

teachers” development (question 6, 7 and 8). Figure 2 present The Matrix of Teachers

Acknowledgement on Instructional Leadership upon Teaching Quality.
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These are the main acknowledgements of the three (3) teachers according to the themes and
coding in the research. It also relates to their lesson plan after each class session where they
put their class reflection (See APPENDIX B). The teachers explained through their
interviews and reflection that they are well prepared especially for Zara, teaching Science.
The competence of teaching quality include content, skills and positive actions (Good &
Mulryan, 1990). Teaching quality covered teachers’ ability to deliver teaching, concepts

and skills to ensure students understanding.

Respondent 1 : Zara teaching science used suitable tools and apparatus. This is supported
by King & Menke (1992) to explain teaching contel?;;g preferable by learning aid and
evaluation after each class session. Themfore,{S@-(a‘bOS) stated that the implementation
of observation in class relates to instructio% %'&l develop and improve teaching.
N’
0‘ j.‘I.f

The researcher went through%{@f‘% 3 and 4 in the interview. This item referred to
explanation and to infm%;tigphgrs‘ about the task, teaching according to standards and
school curriculum Gbigptl_ve_; The teachers evaluate the student through their observation
and write in tﬁ*@m;ion (See APPENDIX C). Southworth (2002) noted that involving
preparing curri¢ulum policy, review practices and overview learmning data through one
community is as the catalyst in developing idea. From these 2 interview, it was clear that
teachers knew about their task according new curriculum. The findings showed that the

Principal and Vice Principal responded clearly and emphasized a coordinated curriculum

for teaching /curriculum processes.
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In the data, respondents 1 and 2 mentioned that they discuss and evaluate among members
of the department. Therefore, their comments focus explicitly on coordinating the

curriculum.

“We evaluate our own teaching. We can see the mistake and added — value”

(Respondent 1).

“I can inform the management to help me if do need help. We need trust each other.”

(Respondent 2)

Hence, supervising teaching in the classroom ching is parallel and covering the

school curriculum is imperative. In addiig;l;% covers to look upon the emphasize that

L 4

and technical skills described%

N\

A supportive envirthg&gt and teacher development is important from teachers’ responses.

evaluation of the school curriculum E is important. Factors of knowledge, interpersonal

lity of supervision (Nurahiman & Rafisah, 2010)

For exajnplq\?.th@ers replied to question 6. They described principal and vice principal
support and m‘}ivation in terms of academic achievement. Hoy & Miskel (2002) defined
the purpose of support and motivation about enhancing academic achievement. The
teachers comments were supported by Harris & Lowery (2002), where the principal and
vice principal said that it should be easy to meet and give appraisal, to other teachers and to

ensure that the school is a safe place to attend. Teacher development requires teachers gain
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skills according to the current situation. Principal encourage teacher development to

increase opportunities teaching skills.

The following diagram is a synthesis of the literature review and how the questions were

grounded and derived.

Matrix Of Teachers Acknowledgement On Instructional Leadership Upon

Teaching Quality.
Ttervioe Relevant Author from
Code Details A Literature Reviews and
Question No.
others
P L Shahril, 2005
pC anning and 1L6&1
Evaluate 8 é Good & Mulryan,1990
Coordinate ,
cc et kv& 4 Southworth, 2002
i \\°
SE Supportive. Q" ¢ Hoy & Miskel, 2001
Environment [\,
¢ \b Fullan, 2002
TD = 6,7&8
Dev%ogt * Harris & Lowery, 2002
>
: N
N\~
Figure %.:/%}tﬁesis of Literature Review, Area of Analysis and Instruments

Ques;i’i\gs
5.2  Instructional Leadership Practices

Teaching quality in the new curriculum shows and elaborates through practice in
instructional leadership. In general, the MRSM is implementing instructional leadership

effectively. Findings from the study from interviews and document analysis indicates
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relevant patterns for instructional leadership. It is obvious from the semi-structure interview
that 10 of instructional practices in each of dimension are fully realized at the school.

Strong evidences on documentary analysis validates the findings.
a. Dimension 1 Aspect : Defining The School Mission

The data indicates the functions of practices in the dimensions. Teaching quality is still
relevant in new curriculum. In other words, instructional leadership for dimension 1 was
effectively implemented. In fact, in Chapter 4, the objective to develop a MRSM is to
acquire better achievement such as in academic, co-_curriculum and behavior. The study
shows MRSM has planned improvement throu; g;; in every aspect of the school.
The planning has been done each end of e%re the next year. It has been discussed

thoroughly and detail in the planni strategic committee meeting. It is giving

W
N\
opportunity to school leaders E%smdents and teachers to see their school performance
2

to build positive impact. ‘;:§'\

Q

|>I.“

The statementﬂn’h%ﬁé‘that the Principal and Vice Principal felt that they had to deliver
information and ::hdetstand the curriculum. The new curriculum is part of the school
mission. The Principal and Vice Principal abilities in explaining he school mission as part
of instructional leadership is critical (Owen, 2011). The change in curriculum still has to be

deliverd to teachers and school community according the school framework (Kurg, 1992).
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Teaching quality in the new curriculum involved all teachers. They take the main role and
are responsible to achieve the goal. Some of the program was the PT3 program. Parents and
teachers need PT3 and PBS briefing so that they gain better understanding. From 2011 —
2013, the results and analysis indicates students achievement as holistic. School mission
and goal are continuously focused on improvement from year to year. The respondents

were the teachers. They involve in the system.

The findings also showed the three (3) teachers in developing school goal and mission in
which MRSM leadership require idea sharing around culture and opinion. As indirectly, the
teachers understand school needs and they teach perfectly. This can be done through
meeting, discussion, briefing and assembly. pi;;rs.t‘anding based on the interview
questions 3 and 4. The 3 teachers des%b\% goals as embedded and understood.
Respondent 3 answered question 10 an swed that teaching and learning shall developed

3 arun, 2002). The teachers set their own goal

well thoroughly from time
2
establishment through the s M needs. They need better understanding on their role on
how to develop sch%w and mission. They understood that in a school, the workforce
~ _?, " - . -
are important ﬁgﬁg{@bxcellence education center. To gain the best practice of teaching
. J -... o

quality, teach&; must be prepared. The management and teachers have to share mission to

set up excellence environment.

“In the perspective of teaching, the teachers give more rather than the students but in
KSSM we want more from students, we encourage student to set their role in class which

teachers as a guide to show their own creativity.” (Respondent 1)
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The statement showed respondent 1 understands about the school mission and goals in
respect of the new curriculum. She had been briefed thoroughly to teach students according
to new curriculum. The management successful delivered the information about new

curriculum when respondents 2 and 3 explained about new curriculum.

“We use this new curriculum in as a transformation of education conjunction with the
current development which basically replace KBSM.....KSSM is a curriculum for

developing according standard to make sure teachers were relevant needs and wants of

Qy

Based on interview question no 8, a scho to provide courses to prepare teachers in

quality education system.” (Respondent 2)

their understanding of new cumcul e teachers’ requirements are to gain quality
teaching. In sharing the same ne y find suitable courses or new courses. Respondent

1 enquired for a new col of suitable course. The research have to refer back to

the teacher backgrm%ad her own opinion and perspective.
“KBSM wa %’u\sing and more do exam oriented. There was big changes in subject
syllabus. But only the process and implementation. There be will be less exam. It was a
transformation of secondary school continued from primary school. MRSM was designed

based on emotionally, spiritual and physically. I think in MRSM, teachers shall see

student potential.” (Respondent 3)
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In their perspective they do not need new courses because it is enough for them.
Respondent 2 and 3 had their own point of views. The felt the teaching should include
intervention and gain more information on the process of teaching. The curriculum
intervention is implemented after each session of class. But she felt how to get the best

intervention to improve teaching.

“The courses also have to be intervention. Yes, it is the teacher needs skills to gain quality
teaching. But it is still not enough. How does a teacher know the teaching can be a quality

teaching if the learner does not understand what they had learn.” (Respondent 2)

“A lot of courses held but still teaching quali same for certain teacher. A teacher

need preparation to focus in educati ich depend on teachers’ responsibilities.

Early preparation certifies teacbwlaﬁgz before, current and afier.” (Respondent 3)

W

Respondent 3 refl n courses that were not improving teaching. The process before,
within and aﬂ;@u d cover teaching quality. Responsibilities among teachers are required

in improving teaching quality.
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The following diagram is a matrix of findings that related to the literature review and how

the theme were grounded and derived.

Matrix Of Findings of Dimension 1
Relevant Author
: Interview from Literature
Code Details Question No. Reviews and
others
Goal Establishment Robinson, Llyod &
GREN and Mission Rt Rowe (2000)
- T Hallinger &
SM Sharing Mission 10 Murphy (1993)
Figure 3: Matrix of ings of Dimension 1
b. Dimension 2 Aspect : Man he Instructional Program
This section discusses how M has implemented teachers’ observation during teaching
and leammg it highlights how the curriculum and observation improve
students’ deve ent and achievement. BPM coordinates curriculum in MRSM with

SENATE meeting based on student achievement last year. In the meeting, the teachers

were able to see teaching and learning approaches differently.
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Matrix Of Findings of Dimension 2
Relevant Author
Code Details Do, | Beviewsond
others
FM F““;ﬂ;‘;’o’:"d 6&8 Rahimah (1992)
STE SupeTAEa pid 6&7 Bila;::;d?an
Teacher Evaluation (2009)

Figure 4: Matrix Of Findings of Tvﬂmion 2

in MRSM. BPM has stated Key Perform ex (KPI) for all teachers’ observation by

Teaching observation and evaluation are to implementation for the teachers
@a

the top management at least or once a semester. This practice has been

implemented systematicall Xed on teachers’ professionalism relationship for the

purpose of to seek im ment. Quality teachers contribute to the students’ excellence in

academic matters:\Rahir

ah (1992) stated that a productive teachers is an effective teacher
in teaching and lead to students’ development. While, James & Balasundran (2009)
stated that observation is the main aspect to evaluate content and teaching method suitable

with the new curriculum.

The three teachers had been observed by the top management and they certainly verify with
the excellence analysis by the observer. The teachers were observed formally. The

differences between MRSM and other school is the observation used an observation form.
75




The observation form is ‘Borang Pencerapan Guru Maktab Rendah Sains MARA’ (MRSM)
or MRSM Evaluation Form that is provided by BPM (See APPENDIX E). This form

divided into three (3) stages which are:

a. Pre

Pre stage is Planning and Preparation with 6 item which explain the objective and

b Sl

planning of teaching should be achieve and prepare by the teachers.

N 4
Py

:A-:'n.

b. Current

oF

nvironment and Teaching. Each of the

gl e Ml

These stages have two (2) domains;

]
%

domains has 5 items explaining the

*
learning process during lﬂ& class.
¢. Post $

This doma ains Professionalism Responsibility which is attaining reflection

ormance of teachers during teaching and

1Y

and intervention after teaching for improvement and discussion.

The three (3) teachers said the top management should do observation and evaluation but
with a focus on the way to improve and reflection session together. The discussion will
uphold and share the best teaching practices to improve teaching quality. Leaders can also

give responsibility to Head of Unit and Head of Department to observe and evaluate
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teaching (Hallinger, 2005). Furthermore, the observation is important in defining teachers’

efficacy in teaching and learning process (Robinson, Llyod, Rowe, 2009).

Based on interview question 6, all respondents had been observed. This showed that the
school implemented observation to stimulate, supervise and monitor teaching and learning

in school. Respondent 1 agreed that to resolve teaching quality is through observation.

“Head of department, vice principal had observe us according to management timetable. We
shall prepare lesson plan. But normally, our lesson plan had always prepared every week.

But for me, I think they just want to see the process of teaching and learning.” (Respondent 1)

Nevertheless, respondent 2 felt they%g prepare lesson plan just for observation. So,
*

some of the teachers could nc@ ity of their teaching. Either following the process

of the lesson plan that include ‘intervention after teaching. A proper lesson plan analyzes

either the teaching an ing are well prepared and well understand.

Q
@
§

_

“What 1 know only through observation, I had prepare lesson plan. But sometimes I teach
without a proper lesson plan. Only a simple one. When the top management observe me, they
are reading not normal lesson plan. Observation give me an opportunity to make changes.
Previously I had been observe by vice principal of academic affairs. But we do not have the

chance to discuss. So, we do not know what to do for next step.” (Respondent 2)
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The 3 respondents had been observed twice a year. But the most important impact was the
teachers want feedback and reflection on their teaching. Discussion after observation
between the observer either from the Principal, Vice Principal or Head of Department are
needed. Nevertheless, the effort of the principal and vice principal to accomplish their role
in monitoring and supervising the teaching process was restricted by their workloads. This
aspect of evaluating the teaching methods is important in supervision and according the

needs of the curriculum (James & Balansandran, 2009).

From the interview, documentary analysis and observation referred to the foundation in

adapting new curriculum. Documentary analysis such as le lan and intervention form

stated that the school require coordination of curricul

professionalism (See APPENDIX D). @?‘
&

and monitoring teaching
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“And now students giving more rather than teachers. The students contribute idea in
class. The new curriculum want students perform. I have to brief and explain afier
teaching or students activity. There are some activity are multiple intelligence. A
teacher should prepare task. Not just prepare presentation, we have to see students
interest. For example, they perform in the way of music, let it be but make sure still

align with the main objectives.” (Respondent 1)

"“To attract student activity, a teacher should see their(intellectual and giving input. If
not the student shall be passive in class. Fi le, if 1 want to...aaaa..test

communication skills among students, Ih§ shall give early teaching, how to get

information about reading skills. Usin, ding skills, student can access more

L 4
available information but if . already gain the information, the class session
shall be more fun and exeiti eaching in new curriculum encourages students to

help, demonstrate thehgilx_gg; in learning and be a facilitator.” (Respondent 2)

’ o \“ 4
P Q
y N

In this dimension, this chapter also discussed about the monitoring student progress. New
curriculum acquire principal and vice principal available to meet with teachers and students
to find out difficulties in the teaching and leaming process. The teachers are the only main
group which been encouraging a quality teaching process. These referred to the

respondents’ statements when responding about the impact of teaching process.
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The Principal and Vice Principal have to practice this dimension in a collaborative way by

involving school administration committee in supervising curriculum and monitoring the

progress. Form the respondents’ statement, the Principal and Vice Principal showed more

effort to increase teachers’ professionalism.

“They are helping quite well. We were informed to involve in school administration
committee or the information from our Head of Department. This new principal is an
energetic person. We respect him. We are quite emerge when he said, "Now.” Everything is
urgent.” (Respondent 1)

“Our team of top management are the best for this year.\We can follow well. They tried to

inform us and lead us what and how 1o do. Especially.to gain better grades for students. But

we know the teaching must be good.” (Respondent 2)
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c. Dimension 3 Aspect : Promoting a Positive School Learning Climate

The third dimension underlines that effective schools create an academic outstanding
through development of high standards and expectations of teachers (Bossert et al., 1982;
Purkey & Smith, 1983). From the interviews, all leaders succeeded in obtaining a positive
school climate. Nevertheless, one of the teachers disagreed with protecting instructional
time practice. The teacher felt that the top management should give flexible instructional
time management. The same person always carries out more task and responsibility than
other teacher. This may mislead to stress. The three (3) teachers agree about the distress

activity. They were given clerical task and burdening their ifistructional time.

“Time management is the important thing.if we can manage time, we can plan teaching
very well. I am a Bahasa Melayy teacher so I like to do anything according to process.
Step by step. But I don’tdike tovgo outstation. I have to leave many school work to my
students. Furthermore, in. KSSM we are doing PBS. So it is very difficult for me 1o do the
evaluation againyJf-MARA giving me too many courses, I knew my teaching will be in
disaster. But I still can try and manage and I am a master student. Just in a first semester

I have to do well for both task.” (Respondent 1)
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The school principal and vice principal have to ensure that teaching and learning schedule
is well used and the interference from internal and external school activities should be

avoided.

“l am agree with teachers were given full of responsibility. Normally the same person.
Me, myself as the LDP advisor, warden and head of unit. When I want to prepare a plan
for my teaching, 1 felt so stress. Too many things to be done. Sometimes I have to leave

class to attend a meeting. My students left behind.” (Respondent 2)

The Principal and Vice Principal is focusing more/to- management matters so the
requirement time to meet teachers is less. The'teachers felt that leaders should give more
time with discussion to setting their goal and mission. From the interviews, all leaders are
provided with staff quarters which suitable to their post. They are still in school area even

during school holidays. This réfers\to’lack of visit to classes and leaders teaching in class.

MARA has stated that.all'MARA staff has to attend seminars, courses, workshop at least 7
days each year for professional development. Professional development is a process for
each individual, group or organization to learn to be efficient (William, 1982). For defining
this KPI achieved, all leaders have to make sure the staff and teachers fulfill all
requirement. The new curriculum basically needs more understanding to the teachers. The

courses may provide by the PPD or MARA itself.
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Malaysian citizen has a high perception to academic achievement especially MRSM
students in PMR and SPM. So does the new curriculum. PT3 and PBS is a goal and mission
of Malaysia education to be better as holistic and exam-oriented. Despite the fact, of
teachers’ presence and producing quality teaching in this curriculum, incentives and
appraisal are arrange to acknowledgement event or in meeting. The recognition give the
school to encourage teachers to form professional standard and positive beyond
expectations. This study described the teachers’ perceptions through the interview but not

from documentary analysis and observation.

Matrix Of Findings of Dimension 3
Relevant Author
- Interview from Literature
el Shar Question No. Reviews and
others
™ Teacher 7&8 Willian (1982)
Professionalism
TSI ‘Teachers and 10 Heck et al. (1990)
Students Incentives

Figure 5: Matrix of Findings of Dimension 3
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“Of course. I need someone to support me all the time. My Head of Department lead me
very well. We know what to do. Sometimes, our department go for a department

refreshment. We like to eat. Sometimes, I do bake a cake for my department.”

(Respondent 1)

“Who, me? I love it. But if just an appraisal, it's still give me a motivation and
encouragement. No need any present. Just say, “Oh! Well done.”, “Good Job”, "I hope
you do more in the future” or just "can you tell me how you do it.” So, does the student, of

course they want it.”’ (Respondent 2)

“APC is one of an appraisal. It is an appreciation for MARA staff to do well. We got RM
1000 and a certificate. That is very entcouraging to me. I got twice. My students appreciate

my teaching. They like to be in'my class. " (Respondent 3)

Suggestions from previous research shows that leadership which focuses on building
capacity through professional learning should obtain staff development, peer-peer

coaching, or peer coaching (Leithwood et al., 2004, 2007; Marks & Printy, 2003).
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53 Summary of the Study

This study showed that instructional leadership has been implemented in the teachers’
MRSM. The three (3) dimensions as stated by Hallinger and Murphy (1985) have been
applied efficiently. Nevertheless the data showed that managing instructional time are still
not fulfilling teachers’ requirements. The top management should take more concern to this

situation especially to achieve global excellence.

The vision of a school is developed and achieved by teachers-by emphasizing collaborative
relationship. The school have to prioritize cooperation and cohesiveness among school
team (Abdul Ghani & Tang, 2006). Deborah (2002) suggested a wise leader can organize
instructional strategies to gain teachers’ collaboration in improving teaching and learning
process. This is also agreed by kambert (2002) principals’ and vice principals’ abilities to
share responsibilities and building vision and knowledge towards excellence organization.
Moreover, principal-and vice principal was expected to be clear of instruction and

knowledgeable'about curriculum (Hallinger, 1992).
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CHAPTER 6

CONCLUSION AND RECOMMENDATION

6.1 Conclusion

The study showed the MRSM is implementing excellence and effective

instructional leadership pattern. Generally, some opinion and suggestions are threw out for

the benefit of the MRSM.

6.1.1 Impact To Leaders

“Principal can make differences” (Edmonds, 1978)./This term shows that leaders can
change from non - effective to effective schopl. Instructional leadership in new curriculum

to enhance teaching quality had been suggested as:

a. Principal and Vice Principalare given accurate course in managing and helping

schools to fulfill mission:

b. Principal and Vige.Principal should absorb and expose to leadership education in

Malaysia or'other country.

c. Interpersonal skills to communicate their beliefs pertaining to education that shall

inspire, motivate and empowerment of teachers.

Be an accessible, vibrant and visible that leading by example such as excellent in

planning, evaluation and observation skills.

Performing as an effective instructional resources especially current practices and

system in education.
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6.1.2 Impact To Teachers |

Teachers are directly involved with teaching and learning. Their expertise and experience |
were well — used and helped to achieve school target. Teachers is the main person of

teaching. Furthermore, to get students understanding, teaching teachers is required.
a. Attending courses which basically driven to new curriculum and to improve

teaching skills.

b. Expose teacher to instructional leadership practices in the effort to improve

teaching quality through seminar and workshop, &te,
6.1.3 Impact to Instructional Leadership Dimensions Practices

Based on instructional leadership-ofithis study, all dimensions had been exposed. Towards

in enhancing excellence, suggestions are required such as:
a, Dimension’1 * Defining The School Mission
Mission and goal of the school starts from unit of a subject, department and were discussed

in the top management. The mission should be presented to all teachers, understand and

updated continuously throughout interventions especially before implementing the mission.
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b. Dimension 2 : Managing The Instructional Program

In this dimension, teaching observation has to be updated accordingly to new curriculum, is
it proper to be observed based on new curriculum? Observation session has been done by
Vice Principal, and head of department. Nevertheless, the observation should be done by all
leaders or top-management directly or indirectly. The school managed to discover whether

teaching and learning evaluation is helping to improve quality of teaching. After evaluation

and observation, sharing is the main knowledge.

All program are well-planned and referring to the valid data.when discussing the impact of
students achievement. Towards the implementation of the program, consensus required
from the school committee. So, they are, giving full commitment to the program.
Furthermore, during the journey ofbetter teaching, students can gain the meaning of

leadership. They had manage ‘the. activity and program of teaching with teachers

observation. The new currietilum needs the innovative teaching.

Dimension '3 : Promoting a Positive School Learning Climate

Leaders of MRSM always try to encourage learning culture to the school. Management By
Wandering About (MBWA) is one of should be activity by the top - management. Leaders

have to be seen by teachers. Even it is formal or informal visits to the class. The visits is the

motivation to the teachers. They know the visits can make them alert and they feel that are



care by the top-management. Furthermore, all sorts of problems in teaching can resolve

immediately.

Instructional leadership needs assertiveness because its involve students achievement
formally. Assertiveness gave positive impact if the program done within instructional time.,

Overall, this study giving some benefit not just to MRSM but for other school in Malaysia.

6.2 Recommendation

From the study, there are some of the recommendatign-for instructional leadership further
research. Firstly, research population should covers ' more than one MRSM and in different
type of MRSM such as Ulul Albab, IGCSE, International Baccalaureate (IB) and Bitara.

The study sample includes more teachers and interview to get from different perspective.

Second, the research can be"doné with a mixed method. It shall take a long term period. The
researcher has to do the“research with a full time research. By mixing both quantitative and
qualitative researeh, the researcher gains in depth of understanding and corroboration.

Furthermore the weaknesses are careful analyze through triangulation.
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63 Summary

Teaching and learning process is the main task and role of a teacher in school. One of th
i of the

main factor to the glory and excellence of a school in teaching and learning process depend
pen

on leadership of a Principal.
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APPENDIX B
INTERVIEW SESSION

In every class, is it you are well-prepared? Why do you need preparation?

R1 — Of Course, if we are not well prepared especially of science subject. First step,

a week before class, I have plan. We do not want the same thing afier and even and

even in practical. Classes put now we are going to explain to different student and

different mind of 1Q.

R2 — As a teacher, it is important to plan before class. Teaching and learning
process need one detail plan but if theeacher fail to plan according to students
performance, of course student objective and curriculum need during developing

human capital in the aspects af JERIS shall not succeed.

R3- Yes, sure the.teacher need main focus. They responsible to do early preparation
to certify quality before, during and afier. If we do last minute, the impact will be
okey but if we do early aaa the material we prepare really helping. Depends on the

teacher, early preparation is always important. Teaching will be interesting fo the

Student.
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How do you realize that the students show an interest to his/her subject

matter?

R1 — Some of the student like to answer question even the class is theoretical. The
class can be understand very well when being asked but sometimes in my they will
say, “aaa....." meaning that they don’t understand what I have teach. | have to do
something, especially when I am teaching practical class. The understanding is
important. How to use the tools and material. They have to write the outcome of

every experiment. If they cannot write even in group, meaning they do not pay

attention in class. I have to do something.

R2 — I teach Islamic studies. This studies are more to implementing. If they
understand to implement this life, they can do it in real life. Even they can't answer
exam questions. In this new, curriculum, we evaluate more to practical. They do and
they get the best bandthat is band 6. So, they are struggling to get better resull.
When they are like that they shall anxious in class. Sometimes, I can see they are

afraidof bur they know Islamic studies are very important, They shall do the best to

listen and implement what ever practical.
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How should a school create a plan to develop better teaching quality in new
curriculum?

What is your own plan?

RI- In my opinion, both curriculum has pro’s and con’s. KSSM is more focus on
communication among people, environment and human development but if KSSM
add more pressure, science and tech, student leadership, morale value added and

student’s spiritual.

In the perspective of teaching, the teachers give mere rather than the students but in
KSSM we want more from students, we encourage ‘student to set their role in class

which teachers as a guide to show their own creativity.

We evaluate our own teaching. We can see the mistake and added-value.

R2 — We use thissnew.curriculum in as a transformation of education in conjunction
with current development which basically replace KBSM. This curriculum is used
from 2004 and fully implement starting 2017 for form one student. KSSM is a
curriculum for developing according standard to make sure teachers were given

and ensure to get relevant needs and wants of quality education system.

Both KBSM and KSSM towards to achieve or create balanced human capital in the
aspects of JERIS. Nevertheless, heading to 21*' Century, we need transformation of

student 1o get global.
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1 can inform the management 10 help me if do need help. We need to trust each

other.

R3- New curriculum has change to KBSM to KSSM. It will fully developed at 2016.
Ok KBSM, previously KBSM gave stressing individual potential overall. If
education standard involving form 1 and later to form five. And if the curriculum

was developed by education unit of ministry of education, it is purposely involved

student potential.

KBSM was focusing and more do exam ariem:d. was big changes in subject
e

syllabus. But only the process and impv ion. There be will be less exam. It

was a transformation of secondary s continued from primary school. MRSM

was designed based on em‘@fw@y, spiritual and physically. 1 think in MRSM,

L
teachers shall see stude al.

—
Y . ':iu A }
(HOD) and*tgé?{gﬁkﬁues can observe for the benefit of the subject. And from the

v

students we know. They understand or not.

My plan is disng:é\'on o0 help teachers is to help student. Head of Department
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5. Describe some of strength and challenges you have experienced when in new

curricnlum?

RI — Time management is the important thing if we can manage time, we can plan
teaching very well. I am a Bahasa Melayu teacher so I like to do anything
according to process. Step by step. But I don’t like to go outstation. I have to leave
many school work to my students. Furthermore, in KSSM we are doing PBS. So it is

very difficult for me to do the evaluation again. If MARA giving me too many

courses, I knew my teaching will be in disaster. But I still can try and manage and |

am a master student. Just in a first semester | have?gweﬂ for both task.

R2 — I have a problem with @. Every student have their own level of
‘A

cleverness. We cannot g&v \ -\ame level of teaching. And in this KSSM, we have to
NY

o P TA =e =

grade them accordingM&nd. Band 1 — the lowest (just can write) and the best is
Band 6 —can he.a‘model. Sometimes we need more time. Different activity, different
task. Timeg/sometimes can be my constraint. Teacher were burden with clerical task.
Involved with too many activity such as co-curriculum. I have t0 leave my class just
to obey my bosses, I cannot give 100% to teaching and learning because to my
interference. Science subject should involve all students when are doing practical.
For example doing SEM, we manage to build independent to students. The teachers

only a guide. To do research shall give them an experience before entering

university. They try to manage themselves.
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R3- Obstacles that I gone through inside and outside the class. If the teacher only
depends on chalk and talk, it maybe make the student bored. Nowadays student are
homogenous and advance than teacher. We have to be go beyond than students.
During accessing information. That is the challenges for teacher. Teachers should
be just a moderator. But teachers also should do notes and teaching plan for every
day. And, there are meeting, course, student exercises and clerical task. Teachers’
challenges is more to environment and adaption. That is what I can see.

I am agree with teachers were given full of responsibility. Normally the same
person. Me, myself as the LDP advisor, warden ead of unit. When I want to

end @ meeting. My students left behind.

prepare a plan for my teaching, I fe ess. Too many things to be done.

Sometimes I have to leave class to@at
. \
How does the school tg\ agement try to resolve teaching quality ? Do they
.\

prepared enough .facﬁ?es to improve teaching ?

¥
<

RI — Through observation. Head of department, vice principal had observe us
according to management timetable. We shall prepare lesson plan. But normally,
our lesson plan had always prepared every week. But for me, I think they just want
to see the process of teaching and learning. What is the lack of every teaching. But
Jor certain parts, they do not discuss back and reflect. What we should do? I think
maybe because of time management. All teachers have to teach other class for the

next period.
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We have a new principal. I think he always trying to get the best facilities for us.
They should provide complete facilities. For example LCD projector in class.
Presentation from student can be done. The student can present very well and gain

better understanding. No more mah-jong papers. No more conventional intend can

be access to help student seek information.

R2- We had a schedule for information. But sometimes I feel hypocrite. Only
prepare better teaching before the top management observe. The lesson plan is not
the same as other teaching. Sorry to say, sometimes I feel it is burdening us. |
cannot see why we have to be observe if the agement do not give us the

marks. We have marks and grade. No e want better marks and grade. Even,

Sometimes we do not know whlc@ wrong.

School management she &u@se quality level of teaching depends on student
academic performa.-f&g every year, because in my opinion teachers shall give
input according QOfu riculum needs. If the performance of school is not good some
action should be’taken and for sure the problem started from some failure. It should

do some improvement so that the failure will not continue. And of course the victim

is the student.

What I know only through observation, I had prepare lesson plan. But sometimes |
teach without a proper lesson plan. Only a simple one. When the top management
observe me, they are reading not normal lesson plan. Observation give me an

opportunity to make changes. Previously I had been observe by vice principal of
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academic affairs. But we do not have the chance to discuss. So, we do not know

what to do for next step.

In a school, the management, teachers and staff, all committee are an important
role to build an excellence education centre. The management provide the best
infrastructure, LCD in classes, equipment and tools for teaching hit. I feel in this
MRSM giving the best facilities. Every class and lab is set up with LCD projector
and teachers are provided with computer lap top. From positive site, it is good. But

there a bit weakness such wifi , we need to access internet from all over places in

the school. The top management is commirte%vide infrastructure to student

but teachers is important role to manage t cilities.

What are some of the impact n in teaching process? Did the
management contribut&"ig\ impact?
N \"\

RN
RI- Student- (;grgere;‘f’is not a 100%. Not just spoon feed. And now students giving
more rather{ than teachers. The students contribute idea in class. The new
curriculim want students perform.
I have to brief and explain afier teaching or students activity. There are some
activity are multiple intelligence. A teacher should prepare task. Not just prepare
presentation, we have 1o see students interest. For example, they perform in the way
of music, let it be but make sure still align with the main objectives.
They are helping quite well. We were informed to involve in school administration

committee or the information from our Head of Department. This new principal is
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an energetic person. We respect him. We are quite emerge when he said,"now”.

Everything is urgent. Hehe...

R2- The impact that we can see is, we have to teach based on student-centred. In my
opinion, student — centred is a good method. It encourages the way of thinking,
interest and individual differences which is main consideration in teaching and
learning. That is why, a teacher have to fully prepare. If we are not well prepared
that will be a major failure. In a class, teaching planning should consider students
ability and academic performance. So, the learning will be variety. Furthermore,
student centred activity have to be plan e active activity.

To arttract student activity, a teache s%ee their intellectual and giving input. If
not the student shall be passiv lass. For example, if I want to...aaaa..test
communication skills qm‘%&MeMS, they shall give early teaching, how fto get
information abou%f;g_‘?‘é} skills. Using reading skills, student can access more

available infdnylmior; but if the students already gain the information, the class
session shall.be more fun and exciting. Teaching in new curriculum encourages

students to help, demonstrate themselves in learning and be a facilitator.

Our team of top management are the best for this year. We can follow well. They

tried to inform us and lead us what and how to do. Especially to gain better grades

for students. But we know the teaching must be good.
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R3- I think two — way communication is important. Whatever activity had been
done. If they are discussing the task given, its ok but some of them still quite
whatever curriculum in the future, it will be failure. ’
Communication with the top management is the important. Even we teach good

especially in new curriculum, but still the top management need 1o lead and always

inform us.

Can you tell me some of the needs of a teacher when teaching? Is it new

courses or suitable course?

RI — It should be suitable courses. New Co@nn give and verify clarification. In

my opinion, the KBSM and KSSM h 's and con’s. The course manages o tell
the needs. We know that K}%‘ is more to communication to human, environment
and individual develop 'Q« in KSSM has its own added value such as science
and technology, sel ills, leadership, morale value and students’ spiritual. It is

the teacher w@%&f be a facilitator to encourage creativity.

D N

N N

R2 - Suitable courses. The courses also have to be intervention. Yes, it is the
teacher needs skills to gain quality teaching. But it is still not enough. How does a
teacher know the teaching can be a quality teaching if the learner does not

understand what they had learn.

107



R3 — Definitely, suitable courses. A lot of courses held but still teaching quality is
the same for certain teacher. A teacher need preparation to focus in education in
which depend on teachers’ responsibilities. Early preparation certifies teaching
quality before, current and dfier. If we do last minute preparation, the impact is
negative. The school accommodation is already enough and really helping. Only

depend on the teacher. Teaching can be interesting when the teaching are

innovative and student understand well.

Do you need appraisal and motivation? How about the students?

RI — Of course. I need someone 1o support n%e time. My Head of Department

lead me very well. We know wh@ Sometimes, our department go for a
to “eatl.

department refreshment. W; li Sometimes, I do bake a cake for my

department. ‘§\
And the students we% present for high achievement according to my subject.
They reah')ﬁ Io(bf%.

v >\
R2 — Who, me? 1 love it. But if just an appraisal, it’s still give me a motivation and
encouragement. No need any present. Just say, " Oh! Well done.”, “Good Job”, "I

hope you do more in the future” or just "can you tell me how you do it.”" So, does

the student, of course they want it.
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10.

R3 — APC is one of an appraisal. It is an appreciation for MARA staff to do well
e gt RO and a certificate. That is very encouraging to me. I got twice. My

students appreciate my teaching. They like to be in my class

As teachers, do you understand overall the implementation of this curriculum

in your school? Does the school develop any target to improve teaching

especially in the new curriculum?

RI — Of course, 1 understood. But it takes time. Almost a year we the teachers has to

search ourselves and went for courses. First, it ga confuse especially for my

subject. MOE did not deliver the input tho We manage to find information a

little bit late. But our own MRSM has appoi ed teachers to get the inpul.

Almost that, may I continue &man‘on we get we manage 1o get together and

sel our own aim. 9 How to do it? It is not an easy plan. Teachers,

students, paren_f“s\m school community have 10 understand and do together.
S L

Usually in Mﬂanagemem meeting, the principal and the committee shall

discussed. From there we were inform the results through teachers meetings with

the administration on the first term year.

R2 — I get my information from Vice Principal of Academic Affairs and Head of

Department explain generally. Not very clear. Then, I discussed with my colleagues

1 . This
and went for courses. From there, I know what to do. What is the next step. T
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new curriculum making were burn-out, We hae
. burden with cleri
rical task not even

our job to do it. And now this.

[ tried to follow and I understand why we sh
ould do this. The prine:
; Principal and Vice

Principal had make me clear. We set oy 4,
*8¢t. The KPI for our school
especially

teachers’ main priority lask that is teaching

R3 — I should understand. If not, how | gm 8oing 1o teach. | need the way of
implementation especially what to teach. The content of the curriculum is
important. The management committee suc 5% principal and VP have to
understand first before giving the info % HOD had explain the next step.
First of all, we as teachers were gui, ed. Especially for our subject and the

teachers that are teaching I. eF secondary teachers (form 4 & J). We were briefing

LA
and we had discussed. %ﬁ‘ of discussion had been carried out and combine
with other departmeniNO set up the main goals Jor our own school. MRSM is an
exrraording_ry I. We have to be excellent in academic and co-curriculum.
Norma{!jf,' cademic analysis are always important. How to get excellence. Through

teachers. The teachers understand what to do. They shall implement the mission

especially teaching well.
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APPENDIX ¢

Rancangan H";\gﬁm Islam G

. Menemangkan sebab-sebab rasul perlu bersifat
. Membezakan di antara muk]izal hissl dan maknaw! rta dengan contoh

TINGKATAN 3
Minggu ke : Tarikh: Jadual Mi i
Ja

Tingkatan 305 35

i afajr015 lo [ [o1s
:—m q.% g0 XCATY
Kehadiran .
Tejuk / Tema : ISMATUR RASUL
Folas :

Pemikiran : Mengetahul bahawa rasul berstial maksum
Fenghayatan : Menjauhi daripada perkara-perkara dosa

Hasil Pembelajaran v
Aras 1
Menyatakan taknf mukjizat, karamah, sihir, istidraj, irhas

Menyebutkan dalil nakii dan akii mengenai maksum (Surah ] i-4)

Aras 2

Aras 3 ¢

Membincangkan sebab \

Langkah Akiivti :

Langkah 1
Guru mene m karamah, sihir, istidraj, Imas dan maunah besera dengan contoh

Langkah 2

NSebab-sebab rasul perlu bersifal maksum
| perbazaan antara mukjizal hissi dan maknawl beserts contoh

Langkah 3

Pelajer membentuk kumpulan i
Setiap kumpuian dibekafkan dangan tajuk perbincangan aitu * tujuan Allsh member mukizat kepada rasul 04
sabab-sebab rasul difantik dari kalangan manusia

Pedagogl (Kemahiran Bemilai Tambah) :
Menjana idea

Kemahiran bercerita
Sumbangsaran
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L&me)

Rancangan Harian P, : :
5 nm*rm?m Islam G
Minggu ke : Tarikh: . 3
: R e
| Tingkatan 303 2%
[ Tarikn 5[;\.!:0!5 P
| Masa 1469 )
| Tempat edan j
[ Kehadiran 5 I
. Tajuk/Tema: SIFAT SIFAT RASUL

Fokus :

Pemikiran : Mengetahu sifat-sifat yang walib, mustahii dan harus.
Penghayalan : Sentiasa amanah dalam pekerjaan

Hasll Pembelajaran

Aras 1
. Menyatakan sifat yang wajib, mustahil dan herus bagl W%E
jib ul

Menyebut dalil nakli dan akli mengenai sifat-sifat yang

Aras 2

Menguhuralkan sebab-sebab rasul bersifat siddiq, tabligh dan fatanah
Menarangkan implikasi sekiranys sifat mustahil
Aras 3

. Menghuraikan kepentingan bbersifat
harus bagl manusia blasa

Membezakan sifat harus bagl fa

Langkah Aktivi \
Guru menjelaskan bagi rasul

rasul
Guru meminta pelajar sifal-stfal yang mustahil bag!
. : mwwﬂa{dmnmmﬂhﬂbmm periiut;

Guru meminta rme 5,
dengan memillh tiga oeang pwiajar UNuk membincangka

el
: ﬁr' s bagl rasul dengnan sifal harus bagl ma"
gi” (Kemahiran Bernilai Tambah) ;

Menjana Meq
Kemahiran bercerita

* Sumbangsaran

Nital :
Sentiasa mentaati Rasul.

Refaisi ;

Cadaaparis f’.m- Baﬁa.ﬁ,m d—""‘ PD ﬁ

330 3/afdwis  ~Cub Thipssi® ﬂca als ;
i ey hod P .
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DAILY LESSON PLAN

CLASS

202, 301

DATE

~ VENUE

Sc LAB

195 La0[r

TIME

as ATTENDANCE

o3 = -'h'?:,q

(2] [ ]
r"-“-‘, 1.7} o0l _ 3qfaq

THEME : MANAGEMENT AND CONTIN
LEARNING AREA : 1. THE WORLD THROUGH OUUR”SYE?\IZELg: i
Learning Objectives:
1.1 Un_derstanding the sensory organs and their functions
Learning outcomes: By the end of the lesson, student is‘abie to

» Identify and relate a sensory organ to its stimulus

» State the pathway from stimulus to response

Activities:
Engagement
« Ask student to state all the senses they know.
« From the students respond teacher tell them the five senses, the
Ha sensory organs and the stimuli. :
- Exploration
« Teacher asks student how they relate the five'Senses, sensory organs
and stimuli. 7)) \
« Teacher asks student to camy out activities to make connection
between the five senses, the sensory organs and the stimuli.
. Asks student to make an infefence/from the activity.
Explanation \\}
« Asks student to discuss what-happens in our body after a stimulus is
detected. _ 3
« Teacher explains, the-pathway from stimulus to response after a
stimulus is detected,
Elaboration
« Teacherasks Student to state the stimuli detected while watching a
movie and'asks them to write the pathway stimulus to response.
Evaluation
« Teacherasks students:
Whiatis a stimulus?
How sensory organ detect the stimuli?

Teaching and Learning approaches: Construcﬁvismﬁnquiry-c_iismvgry
Teaching and Leamning Methods: Question & answer, discussion and
laboratory activity.

Reflection:
t 205 '

- g‘lud!ﬂk ca'.u a :aood (M‘f'_h’h"“ :\uima T’i L

‘ N
! - 3*ut|ud§ Shll“} a Tﬂd A-.,“ L L‘Wa

20l
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DAILY LESSON p
CLASS aol I 202 LA

VENUE Sc LAB ' E

B [rroomee

249 [29
/24

THEME : MANAGEMENT AND CONT
IN

LEAR!'IING AREA : 1. THE WORLD THROUGH OULI{!ITS‘:ESE i
Learning Objectives: ES
1.2. Understanding the sense of touch
Learning outcomes: By the end of the lesson, student i

4 : = ) ntis able to

3 ldentlf_y the structure of the human skin involved in stimuli

% State the function of different receptors

% Draw conclusion on the sensitiyi of 3 '
the body towards stimuli Wity of the skin at different parts of

Activities:
Engagement

* Ask student to imagine you are walking alghg |
! : '© walking along beach. And they can fell
g:t cold wind blowing on their fage and the soft, wet sand uynder the

* Teacher asks student to imagine Ife-without the sense of touch
Exploration ‘ ' )
* Teacher asks student ta:examine a chart or model of human skin and
identify the structures involved'in detecting the stimuli.
* Asks student to draw|and labelled a diagram to show
of the skin in the worksheet. ’ PR By
* Discuss the sensitivity of the skin in connection to the receiving an
injection and'using Braille.
Explanation \
* Asks student fo carry out activity to study the sensitivity of the skin at
different parts of the body towards stimuli.
» Teacher explains the pathway from stimulus to response after a
stimulds is detected.
» /Asks student to make an inference from the activity.
Elaboration
» Teacher asks student to state and give the reason which part of the
skin tested is the most sensitive and the least sensitive?
e Asks student to suggest why certain parts of the body are more
sensitive to touch than others.
Evaluation
* Teacher asks students to write the pathway for different receptors of
skin.
Teaching and Learning approaches: Consh’ucﬁvismﬁnquiry-discovefy
Teaching and Learning Methods: Question & answer, discussion and

laboratory activity.

Reflection: .I) S}udw‘r “““J "’ﬂod duriz Se ea‘)erimu{ ¢




APPENDIX D

BORANG PENILAIAN PROSES PENGAJARAN
(DIISI OLEH PELAJAR)

Tujuan

Penilaian proses pengajaran ini bertujuan untuk mendapatkan maklumbalas daripada pelajar
berhubung dengan pengajaran oleh guru.

Maklumbalas ini penting bagi meningkatkan kualiti pengajaran dan pembelajaran pada masa
hadapan. Diharap semua pelajar dapat member| jawapan yang ikhlas.

NAMA GURY : R SN

KELAS : z MATA PELAJARAN : _ Sain §
TARIKH : 02 Aoyl Db 1y

Tandakan v pada kriteria 1, 2 dan 3.

BIL. KRITERIA PENILAIAN SKOR

Ya Tidak [ ]

5 Objektif pengajaran tercapai.
Jika tidak :

2. Aktiviti pembelajaran merangsang min i Ya B ﬁdakD

maotivasi untuk belajar . A |

Jika tidak - OX\ i
\‘\v

3. | Aktiviti p@mn meningkatkan pemahaman Ya EI Tidak D

Untuk kriteria berikut , berikan penilaian anda dengan membulatkan angka di dalam ruang skor
mengikut skala seperti di bawah :

Cemerlang

Baik

Memuaskan

Tidak Memuaskan
Lemah

N W oa
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BIL. KRITERIA PENILAIAN SKOR

4. Menyampaikan pengajaran dengan suara yang jelas. 1 2 3 j/ 5

5. Sentiasa mempelbagaikan kaedah pengajaran , i 2 3 J/ 5
interaksi dan kerjasama serta bijak melibatkan pelajar
dalam perbincangan.

6. Mampu menghuraikan idea dan konsep bagi 1 2 13/ 4.3
memudahkan pemahaman.

7L Prihatin kepada pelajar. __ £ / 5 5
8. Peratus pembelajaran yang dapat ditenrna
tahun sebanyak <3
80— 100 %
60—-79 %

50-59%

Kurang dari :s Sebab :

\

Ulasan an Pelajar :
‘g}m Proukal ‘ag.amhé

Tandatangan Pelajar,
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BORANG PENILAIAN PROSES PENGAJARAN
(DIIS1 OLEH PELAJAR)

Tujuan

Penilaian proses pengajaran ini bertujuan untuk mendapatkan maklumbalas daripada pelajar
berhubung dengan pengajaran oleh guru.

Maklumbalas ini penting bagi meningkatkan kualiti pengajaran dan pembelajaran pada masa
hadapan. Diharap semua pelajar dapat memberi jawapan yang ikhlas.

NAMA GURY - T et

KELAS : Z MATA PELAJARAN : __OATAX
TARIKH 1 B3 Aperc sony

Tandakan ¥V pada kriteria 1, 2 dan 3.

BIL. KRITERIA PENILAIAN SKOR

|
1 Objektif pengajaran tercapai. Q . Ya Tidak D
Jika tidak: __

v
2. Aktiviti pembelajara ngsa;E minat dan meningkatkan Ya Tidak I:I
motivasi untuk b ’j .
Jika tidak : N \

B\

£

i pembelajaran meningkatkan pemahaman Ya Tidak D
jaran.

| Jika tidak :

[

Untuk kriteria berikut , berikan penilaian anda dengan membulatkan angka di dalam ruang skor
mengikut skala seperti di bawah :

Cemerlang

Baik

Memuaskan
Tidak Memuaskan
Lemah

- N W Wm




BIL. KRITERIA PENILAIAN SKOR

4, Menyampaikan pengajaran dengan suara yang jelas. : (el S AR

5. Sentiasa mempelbagaikan kaedah pengajaran , Ll ‘}/ —ﬂ 5
interaksi dan kerjasama serta bijak melibatkan pelajar
dalam perbincangan.

6. Mampu menghuraikan idea dan konsep bagi foci "/ Z s
memudahkan pemahaman.

7. Prihatin kepada pelajar. 1.2 3 A& 5

8. Peratus pembelajaran yang dapat diterima sepanjang

tahun sebanyak

80 - 100 % 7] Q~;
60-79 % =zl ?\ |
(]

50-59 %

Kurang dari 50 % Se
.
N

AN

Ulasan / Cadang\%ahjar -

Tandatangan Pelajar ,

gy

P
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BORANG PENILAIAN PROSES PENGAJARAN
(DIISI OLEH PELAJAR)

Tujuan

Penilalan proses pengajaran inl bertujuan untuk mendapatkan maklumbalas daripada pelajar
berhubung dengan pengajaran oleh guru.

Maklumbalas ini penting bagi meningkatkan kualiti pengajaran dan pembelajaran pada masa
hadapan. Diharap semua pelajar dapat memberi jawapan yang ikhlas.

NAMA GURY : i
MATA PELAJARAN : _ P00

KELAS 5 2
TARIKH 1 3 Ao/ 0L
Tandakan v pada kriteria 1, 2 dan 3.
L BIL. KRITERIA PENILAIAN SKOR B
1. | Objektif pengajaran tercapai. Jiheya IZ] Tidak D
Jika tidak :

2. Aktiviti pembelajaran merangsang minat tlan meningkatkan Ya Tidak [j
motivasi untuk belajar .
Jika tidak :

ch Aktiviti pembelajaran meningkatkan pemahaman Ya ZI Tidak D
pengajaran.
Jika tidak”.

1 e

Untuk kriteria berikut , berikan penilaian anda dengan membulatkan angka di dalam ruang skor
mengikut skala seperti di bawah :

5 Cemerlang

4 Baik

3 Memuaskan

2 Tidak Memuaskan
1 Lemah




7 Prihatin kepada pelajar.

8. Peratus pembelajaran yang dapat diterima sepanjang
tahun sebanyak

80100 % = Q~E

60-79 % =

50-59 % £ E

Kurang dari 50 % iﬁ :
N

BIL. KRITERIA PENILAIAN SKOR
4. Menyampaikan pengajaran dengan suara yang jelas. 45 TRZRANg N oY ‘/
K Sentiasa mempelbagaikan kaedah pengajaran, 1,08 24 5
interaksi dan kerjasama serta bijak melibatkan pelajar
dalam perbincangan.
6. Mampu menghuraikan idea dan konsep bagi 12,3 / 2
memudahkan pemahaman.
1 2 3/4 5

Tandatangan Pelajar ,

B

120




